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Abstract
This study investigated the effects of family acculturation and family environment on
self-esteem levels of Hispanic pre-adolescent females living in an urban setting. More
specifically, the study addressed the influences of family environment and family
members' level of acculturation on self-esteem development. The theoretical perspective
utilized in this study was social learning theory. Pre-adolescent participants (!! = 11)
were randomly assigned to either a control group or a six-week intervention group to
enhance social skills. In addition, pre-adolescent participants completed three self-report
measures at pre- and post-test intervals: (1) the Coopersmith Self-Esteem Inventory, (2)
the Family Environment Scale, and (3) the Short Hispanic Acculturation Scale. Parent
participants(!!= 12) completed a demographic survey, the Family Environment Scale,
and the Short Hispanic Acculturation Scale. Data analysis compared mean scores
between pre-adolescent control and experimental groups, and between parent and preadolescent participants. Parental and pre-adolescent perceptions of family environment
and acculturation level yielded no significant differences. The majority of participants
reported positive family environments. Findings also indicated no statistically significant
differences between control and experimental group on measures of self-esteem.
Methodological issues and implications are discussed as well as suggestions for future
research and practice.
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Chapter 1: Introduction
Research Topic
Extensive research has been conducted to understand women's psychology. One

I

particular area of interest is female adolescent social development and behavior which
encompasses many themes., Some specific themes that are of great social concern are

I

depression (De Haan & MacDonald, 1998; Gibbs, 1981, 1995), delinquency (Ge, Conger,
& Elden, Jr., 1996; Gibbs, 1981, 1982; Harter, 1993; Rosenbaum, 1989), academic under
achievement (Donaldson, 1974; Harter, 1993; Spatz & Johnson, 1973) teen pregnancy
,

(Ge et al., 1996; Pipher, 1994), and how social factors relate and contribute to adolescent
female problems and issues (Harter, 1993). This later is an area in which significant
findings can assist service providers, policy makers, and service institutions in identifying
the contributing factors to such social issues. In addition, findings can assist in
determining how to best intervene with female adolescents and address such problematic
issues with effective intervention strategies. In order to provide treatment and
intervention, understanding the perception of what are the elements to these problems are
essential.
Many studies have indic~ted contributing factors to social issues such as
depression, delinquency, and under academic achievement are rooted in childhood social
development and life experiences (Erickson, 1963; Harter, 1993; Longres, 1995). This
sustains the importance of understanding human behavior and the social environment as
the essence of personality development. Likewise, as a product of its environment a
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person's behavior is the end result of many social learning processes (Whittaker & Tracy,
1989). In reviewing social and psychological research literature in human behavior, selfesteem is one variable related and contributing to the plight of young women (Gibbs,
1981, 1982, 1995; Harris, 1994; Pipher, 1994). In working with at-risk urban young
women for the past ten years, the issue of building self-esteem has been a critical social
issue and challenge in providing effective service interventions to this target group. The
focus of this research project is to study the social and family influences that minority
pre-adolescent females experience and how these influences contribute to ,the
development of their self-esteem. Conducting research with girls between the ages of 10

'

and 13 years will allow one to explore social development prior to the period of
adolescent growth and change. The notion that girls tend to develop more rapidly in
biological, cognitive, social and emotional domains than boys has evolved over recent
years (Daly, 1998; Ge et al., 1996). For these reasons pre-adolescent development in
present society is a more critical period of transformation in a girl's life cycle. The
milestone of pre-adolescence can be perceived as the pathway which can shape girls'
futures. Therefore, pre-adolescence can be the threshold in ~hich girls can socially
advance and reach their true potential.
Problem
Many children seem to develop low self-esteem due to a combination of various
social issues. Experiences of uneven economical status (De Haan & MacDermid, 1998;
Langhinrichsen-Rohling & Neidig, 1995) social and cultural expectations (Gil, Vega, &
Dimas, 1994; Joiner & Kashubeck, 1996; Mendoza, 1989; Phinney & Chavira, 1992),
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poverty (De Haan & MacDermid, 1998; Langhinrichsen-Rohling & Neidig, 1995),
unemployment (Kurtz & Derevensky, 1994; Langhinrichsen-Rohling & Neidig, 1995),
educational level (Kokenes, 1974; Kurtz & Derevensky, 1994), and exposure to violence
(Fitzptrick, 1993; Fraser, 1996; Wolfe, Zak, & Wilson, 1986) each contribute to the
development of self-esteem. Rosenberg and Simmons (1972) reported many associations
between family life and relationships as the source of adolescent anti-social behavior and
how it is linked to low self-esteem. Findings indicate that families with large size
composition lack healthy attachment in their parent-child relationships (Kurtz &
Derevensky, 1994). Parents tend to have less time and energy to spend and give each

I

child individual attention in these types of circumstances.
'

Adolescence has been distinguish as a period of crisis. Early maturing girls
experience significantly higher levels of psychological distre~s and are more vulnerable
to psychological problems and deviant peer pressures (Ge et al., 1996). The impact of
societal expectatio~s of women's roles in American society contribute to such distress
and limit positive self-esteem development. Bagwell, Newcomb and Bukowski (1998)
add to this concept in their study findings of pre-adolescents. Their findings indicate that
peer-rejected children appear to be at risk for later difficulties, due to adaptive
maladjustment to societal expectations and pressures. Contributing social factors such
as the oppression of women, media-saturated culture, and how women and girls are
overlooked and under-served (Pipher, 1994) by researchers and policy makers inhibit preadolescent females from developing positive self-esteem. Such social factors limit girls'
perception of their motivational identities and result in increase risk-taking behaviors.
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Girls who lack positive self-esteem and lack self-confidence may have greater
vulnerability to develop future psychological problems, dropout of school, runaway and
become teen parents (Coopersmith, 1968; Ge et al., 1996; Gibbs, 1981, 1982, 1995;
Harris, 1994; Harter, 1993; Joiner & Kashubesk, 1996; Langhinrichsen-Rohling &
·Neidig, 1995; Phinney, Chavir, & Williamson, 1992; Pipher, 1996). These girls become
women who face social pressures of acceptance due to insecurities in themselves, thus
failing socially.
Contributing Factors

In order to examine these assumptions and questions further,' we must also take

'

·into account contributing factors that can influence and affect the development of
minority pre-adolescent girls in their ~ban social environments. Cultural aspects will
, need to be explored as to how they contribute to self-esteem. Ethnic minority
communities and groups that live in American society experience issues and conflicts in
the process of acculturation and assimilation (Berry, Trimble & Olmedo, 1986; Gil et al.,

'

1994; Mena, Padilla, & Maldonado, 1987; Phinney et al., 1992; Ramirez, 1993; Rogler,
Cortes, & Malgady, 1991) Additionally, socioeconomic levels can be a force that
influences one's worldview and how one fits into the world (Tajfel, 1981) and that

'

children are the most vulnerable to live in poverty (Educational Digest, 1998). When you
combine these factors of low social economic status, minority status, acculturation and
assimilation issues, and the urban setting the questions peing addressed magnify their
complexities, thus formulating an intriguing study.

•
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Format Plan
Formulating and developing a research plan for this project will require several
qualitative and quantitative techniques and strategies with an exploratory study design.
Efforts for this study will focus to explain the circumstance of self-esteem development
in female pre-adolescents and how societal and significant persons influence the
achievement of positive self-esteem development prior to adolescence. Comparison
groups will elaborate the focus acculturation level and family environment as
contributing factors which may influences self-esteem development. The goal will be to
compare two groups each consisting of seven to nine participants. Pre-adolescent
participates will be identified randomly from an elementary school field placement in the
city of San Jose. The format will consist of individual interviews with parents and
guardians and their children prior to pre-adolescent group intervention. Parents and their
children will complete measurement tools consisting of demographic information, social
climate and acculturation scales, and self-esteem inventory pre- and post-tests. The data
collected regarding family environment perceptions, family members' level of
acculturation and child self-esteem will be compared in the analysis. Two groups will be
formed and participants will be assigned randomly to a control or experimental group.
Both groups will be provided with six weeks of intervention, yet with different goals.
The control group will meet informally for conversation related to self-esteem themes.
The experimental group will be provided with life skills enhancement curriculum
addressing issues of self-esteem, societal and family expectations and pressures, and
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achievement possibilities. Information gathered will be analyzed to examine how these
variables correlate with female pre-adolescent self-esteem development.
The goal of this intervention is to enhance participants' overall self-esteem. In
doing so participants will be be~er prepared to face the stage of puberty and the
pressures of society and family in a well-balanced and well-adjusted manner. Participants
will positively increase their self-esteem attitudes.and increase their critical thinking
skills toward deceptive family and societal expectations. Contributions to this study can
assist in developing new ways of supporting the psychological health of minority female
pre-adolescents and preventing increasing risk factors during adolescence. This
intervention can be a preparation for female pre-adolescents as well as an investment for
their futures as a method of early prevention. Perhaps findings will provide ideas for
program and policy development enhancing the success of girls and women. Since this
project will work with families it will also mobilize resources and include increased
parental involvement and awareness.
Research Questions
Several questions were conceptualized regarding how variables correlate and
contribute most to pre-adolescent female development, as well as how early intervention
and prevention can help girls success in developing positive self-esteem. Does family
environment and acculturation influence self-esteem development in pre-adolescent
females? If so, we can possibly assume that girls who lack positive relationships with
family members will be influenced and pressured more significantly by societal
expectations and therefore be more vulnerable to develop negative self-esteem. From this
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premise several hypotheses related to self-esteem development and the elements of
family environment and family acculturation levels were conceptualized:
1. Female pre-adolescents who experience living in a negative family
environment will develop low self-esteem;
2. Female pre-adolescents whose families are less acculturated will develop low
self-esteem;
3. Female pre-adolescents whose families are less acculturated but have positive
family environments will possess higher self-esteem than girls whose family
environments are negative or conflictual;
4. Female pre-adolescents whose families are highly acculturated and have
positive family environments will have higher self-esteem; and
5. Female pre-adolescents who experience negative family environment and
whose family are less acculturated will have low self-esteem.
Summary of Chapters
The literature review and theoretical framework are presented in Chapter 2. In
this chapter, empirical findings related to the contributing factors of pre-adolescent selfesteem development are presented and discussed. The majority of the literature pertains
exclusively to pre-adolescents social development with an emphasis on ethnicity and
acculturation issues, and the influence of family environment. Social learning theory is
presented as the theoretical :framework that is useful for understanding how family
environment and acculturation factors effect Hispanic pre-adolescent self-esteem
development. Chapter 3 explains the method of data collection and type of analysis
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utilized in this study. Quantitative measures of demographic characteristics, parent-child
perceptions of family environment and acculturation levels, and pre-post self-esteem are
defined and described. The results of the study are presented in Chapter 4. This chapter
presents statistical trends that emerged from this exploratory study and related to
Hispanic pre-adolescent self-esteem development in summary. In Chapter 5, discussion
of empirical findings and the researcher's interpretation are presented. In particular, the
'importance of utilizing a social learning perspective in understanding the study' s findings
are emphasized. Implications for further research are discussed as well as alternative
strategies for early intervention. Chapter 6 includes a summary and conclusion of study' s
main findings.
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Chapter 2: Literature Review and Theoretical Framework
Research on self-esteem development of Hispanic pre-adolescents is lacking in
the scholarly literature, making this study innovative. In critically analyzing the literature
on concepts of self-esteem development, the relationship between acculturation and
family environment is significant for this study. Although little research has been
conducted in these areas of interest that include Hispanic populations, more work is
needed to explore this area of interest since Hispanics are becoming one of the fastest
growing minority populations in the U.S. (Chapa & Valencia, 1993).
Self-esteem
In order to work, live, strive and interact positively with others, one must have

positive self-esteem. Harter (1993) defines self-esteem as ''the level of global regard that
one has for the self as a person" (p. 225). Self-esteem is an important factor in social and
personal development that is associated with general psychological well being. Middle
childhood is the period when children are confronted with social expectation and
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demands (Longres, 1995). They become aware of the importance of the social setting
and begin evaluating how they fit in. Research on self-esteem has for the most part
focused on individual competence and interpersonal experiences as the bases of selfesteem (Harter, 1993).
Coopersmith (1968) explains that self-esteem encompasses four distinctive
variables: significance, competence, virtue and power. Significance refers to the
perception individuals have regarding what and how others think of them, making them
feel important. Competence is how individuals perceive their ability to perform tasks,

that make them feel valuable. Abiding by and maintaining moral standards constitutes
virtue. Whereas, power is the extent of feeling they have control over others as well as
the ability to influence themselves and the lives of others. As we know males and
females experience life situations differently and according to cultural and social
expectations; therefore, pre-adolescent females in the U.S. also experience distinct
obstacles and barriers in their development.
Girls are more likely to lose positive self-esteem as they enter adolescence,
according to a survey of3,000 children in grades 4th through 10th at 36 public school
throughout the U.S. (Daly, 1991). The survey, commissioned by the American
Association of University Women, found that at age nine a majority of girls are
confident, assertive and feel positively about themselves, but by the time they reach high
school fewer than a third feel that way (Daly, 1991). Pipher (1994) supportively states
that most confident, well-adjusted girls in her study were transformed into sad and angry
failures by the end of adolescence.. Therefore social and personality development for
pre-adolescents is critical in the domain of self-esteem development. If girls do not
possess positive self-esteem prior to entering adolescence, we can assume that girls may
develop into young women with low self-esteem and poor social functioning skills.
Ethnic minority adolescents are confronted with additional issues related to being
a member of a group that may differ culturally from the mainstream society (Phinney,
1989, 1993). As a minority one is typically oflower class status and has less power in
society, being subjected to discrimination (Ramirez, 1993; Tajfel, 1981). Research
suggests that these youths engage in a process of ethnic identity development to explore
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these issues of group status. Over time this process leads to an achievement of ethnic
identity characterization (Phinney, 1989; 1993; Phinney & Chavira, 1992). There has
been little research on this topic with Hispanic adolescents, as was the consideration of
membership in national group a factor in self-esteem development (Phinney, Cantu, &
Kurtz, 1997).
Ethnicity and Acculturation
Ethnic identity is a significant predictor of self-esteem. In one study of male
Hispanic adolescents, four predictors that were significant to self-esteem included ethnic
identity, other-group attitude, gender and grade point average (Gil et al., 1994). This
study provided strong support for the importance of group identity as a predictor of
global self-esteem. Further, it assessed a broad construct that self-esteem includes a sense

.

ofbelonging, positive attitudes, commitment, and involvement with one's group.
Phinney et al. 's (1997) results also indicated that for all groups ethnic identity was a
significant predicator of self-esteem. These findings demonstrate that for adolescents in
ethnically diverse settings, the higher their ethnic identity and the more committed and
positive they feel about their ethnic group, the higher their self-esteem. According to
Phinney et al. (1997), "insofar as group membership is a domain important to
adolescents, we would expect that group identity, that is, a positive sense of belonging to
one's group, would contribute to self-esteem" (p.166). Individuals with a strong or
secure ethnic identity have generally been found to be associated with higher self-esteem
(Daly, 1991; Phinney, 1992; Phinney et al., 1997). Although ethnic identity was a
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significant predictor of self-esteem, it accounted for a relatively small proportion of the
variance, suggesting the importance of other influences on self-esteem.
According to Tajfel (1981) if the individual's group is viewed negatively by
society, they may view themselves negatively. "This assumes that membership in
disadvantaged or lower status groups would result in lower self-esteem due to negative
stereotypes assigned to them by the dominant social groups" (Phinney et al 1997, p. 180).
Empirical findings demonstrate that membership in lower status ethnic groups do not
account for high or low self-esteem (Rosenberg & Simmons, 1972). Rather than ·
membership per se, the importance of the group membership and feelings about the
group appear to be the important factors. For these reasons the development of positive
ethnic identity is crucial in the formation of self-esteem. Members of ethnic and racial
groups vary widely in their sense of cohesion and evaluation of the group. "A positive
sense of belonging to one's group should enhance self-esteem, whereas negative attitudes
and feelings about one's group may reduce self-esteem" (Phinney, 1993, p. 167).
Acculturation has been defined as the adaptive process of cultural adjustment and
adoption of a new culture that begins as the result of contact and interaction between two
distinctive cultures (Beny, Timble, & Olmedo, 1986; Mendoza & Martinez, 1981).
Mendoza (1989) proposed that acculturation can be defined as the process of

.

incorporating customs from alternate (dominant) and native (ethnic) s<?cieties. Mena,
Padilla and Maldonado (1987) investigated the effects of acculturative stress on selfesteem in a multicultural group of college undergraduates and found that first generation
immigrants, regardless of how old they were when they .immigrated, had significantly
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lower self-esteem than second- or third-generation participants. The conclusions drawn
by the authors were that first-generation immigrants expetjenced greater acculturative
conflict in adapting to a new culture and this was reflected in their self...esteem.
Hispanics, as members of a large immigrant group, experience varying degrees of
acculturation, which may influence self-esteem. Rogler, Cortes and Malgady (1991)
suggest that low acculturation among Hispanics may be associated with low self-esteem.
Gil et al. (1994) found that difficulty in communication in English contributed to low
self-esteem among American-born Hispanic boys who were low in acculturation.
Phinney et al. (1997) indicates, "Adolescents who were less acculturated may have
poorer language skills, greater difficulty in communication outside their own group, and
fewer friendships with other group members (p.180). Therefore, acculturation is an
important variable for American-born youth. Additionally, Phinney et al. (1997)
indicates that it is possible that less positive attitudes toward other groups are related to
lower levels of acculturation, which in tum are related to lower self-esteem. With this
evidence we then begin to acknowledge that risky behavior adolescents engage in may be
a result of lower self-esteem. Joiner and Kasubeck (1996) indicate that with the
increasing adoption of, or identification with dominant cultural values, we should see a
concomitant increase in risk levels, supporting the premise that self-esteem development
can be significant in reducing risky behavior in immigrant or less acculturated
adolescents.

I
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Family Environment
The family environment has already been established as a primary agent of
children's socialization. It provides the critical social environment in which children
learn. Harter (1993) has proposed that a central factor in adolescent self-esteem is the
social supports an individual receives from significant others, such as family. Rosenberg
and Simmons' (1972) perception of parental support and approval made the largest
impact on self-esteem in their study of Black youth. Family relationships may be an
important contributor to self-esteem for Hispanics because of the importance of family
coJJ.esion in ~atino culture, i? which adolescents draw much support from their family
(Gil et al., 1994).
Family cohesion is made up of commitment, help and support that family
members provide one another and is consistently linked to positive child outcome such as
self-esteem. Excessive amounts of openly expressed anger, aggression and conflict
among family members have been found to be associated with decreased self-reports by
children regarding self-esteem (Moos & Moos, 1986). Such findings suggest that
cohesive, non-conflictual family environments may be more conductive to the
development of children's' positive self-concept and social competence by providing
supportive and effective interaction patterns.
While schools and peers are strong sources of influence on school-age children
and adolescents, the family r~mains equally important. Regardless of negative family
environments, individuals generally remain closely attached to and influenced by their
family of origin (Rosenberg & Simmons, 1972). Both the family and school are
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instrumental in.encouraging them to build self-esteem and a sense of responsibility,

I

which can help them deal with the social problems affecting th~m in American society
(p. 86).
Theoretical Framework

I

As a product of its environment, a person's behavior is the end result of many
learning processes (Whittaker & Tracy, 1989). Social learning theory has developed into
"what is currently perhaps the most influential approach in regard to both personality
development and general learning theory" (Greene & Simons-Morton, 1984, p.181).
This section will provide an overview and discussion of social learning theory in relationto the variables of interest for this study.·
Social Learning Theory

'

Social learning theory emphasizes how social behavior is learned through the
observation and imitation of the behavior of others. Social learning theory considers
behavioral responses as a function of the cognitive proc~sses of attention, retention,

I

•
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productions, and motivation. Social psychologist Albert Bandura is one of the strongest
advocates of social learning explanations ofrole models (Bandura, 1973,1983). Bandura
(1983) indicates that people do not behave just to suit the preferences of others. Much of
their behavior is motivated and regulated through internal standards and self-evaluative
reactions to their own actions. Individuals learn to behave through a "process of
modeling and reinforcement, and through a vicarious process of observing models and
the consequences models experience as a result of their behavior" (p. 461 ). Models are
people whose behavior can be imitated and who provide a guide to appropriate behavior.
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The cycle of failure brought about by l9w self-esteem is not unalterable, however

I

Bandura suggests .that such self-defeating behavior can be overcome by increasing a
person's sense of self-efficacy. This refers to the learned expectations that one is capable
of carrying out behavior or producing a desired outcome in a particular situation

I

(Bandura, 1982, 1986, 1993). For example, positive self-efficacy may come from
observing the' success of others, as well as through direct reinforcement and urging from
others.
Social learning theory also suggests that people develop prejudice and stereotypes
about members of various groups in the same way they learn other attitudes, beliefs and
values. Social identity theory suggests that we use group membership as a source of
pride and self-worth. Tajfel (1981) indicates that the groups in which we belong play a
crucial role in maintaining our personal self-esteem. We can therefore suggest that when
a group is successful, self-esteem can rise. Conversely, when self-esteem is threatened,
people feel enhanced attraction to their own groups.

I

The social and emotional development of children is frequently a focus of social
work intervention. Children need to know how to get along in social settings in order to
become emotionally mature, well-adjusted adults. Social learning theory provides a
framework for understanding how behavior develops. Social learning theory has been
chosen for several reasons. It emphasizes the social functioning of persons within their
environment. Schwarts & Goldiamond (1975) indicate, "the total person in dynamic
interaction with all aspects of the environment is the focus of attention" (p. 1-2).
Schwarts and Goldiamond (175) contrast many other theoretical approaches, which focus
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primarily on the individual's personality or isolated history. Social leaning theory
provides a positive approach since the underlying idea is that behaviors develop through
a learning process, and therefore can be unlearned. This allows for positive behavioral
changes. Individuals are conceptualized as dynamic living beings capable of change.
The convergence of social learning theories helps to explain the correlations
between weak parental and family attachments, acculturation process, as well as other
social processes prevalent in severely distressed communities combined with individuallevel and situational factors influence self-esteem development in pre-adolescent
minorities. When applied to self-esteem development, social learning theories assume
\

that the family provides role models, which are adopted later in life. Children learn prosocial or anti-social behavior by observing and imitating parents and peers. Although the
social environment is composed of the family system and other external systems, the
family system is the most effective. In the learning and modeling process individuals are
most impressed by their intimate relationships. Leaming takes place not through
conditioning but through an individual's ability to observe and imitate t~e behaviors of
others and acquire them vicariously.
In adolescence, psychosocial crises faced are related to issues of identity, identity
confusion and how the self belongs within society (Erickson, 1963). The issue of
appearance in the eyes of others is very important. During this stage of development
adolescents must make many decisions about choosing peers, sexual identities, and social
interest. Additionally, at-risk minority youth are affected by issues of racism,
discrimination, and economic stratification, resulting in stigmas and disadvantages to
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opportunities. Longres ( 1995) indicates that minority adolescents face the same issues of
adolescence development but may lead to far more serious reactions to societal
implications. Young people who experience inequity, alienation, anomie, or labeling are
likely to have a disturbed adolescence. Thus adolescents who are additionally confronted
by issues of acculturation and ethnic identity experience additional risks. Consequently,
the increase risks of youth who are exposed to domestic violence, substance abuse, and
are beginning to get involved in negative peer pressure may be the foremost victims of
crisis and conflict effecting psychosocial functioning in the home and family
environment. These are independent variables which this study will explore and analyze

'

correlations and interconnections that will contribute to a better understanding of
Hispanic pre-adolescence self-esteem development. Findings from this study will help
interpret that if pre-adolescents that have a positive view of oneself, such as possessing
high self-esteem, would be therefore possess a generally positive interpretation of realworld events and their environments (Phinney, Madden & Santos, 1998).

19

Chapter 3: Methodology
Study Design
An exploratory study using a quasi-experimental design was conducted to
examine the relationship among the variables of self-esteem development, family
environment and level of family acculturation among pre-adolescent Hispanic females.
Since it was difficult to randomly assign clients in the educational setting to the selected
intervention treatment, a quasi-experimental design model was used to conduct this
project. This enabled the researcher to select two natural groups already existing in the
school whose characteristics were similar. The experimental group participates were
provided with a life skill development and education intervention. This intervention
treatment provided social skills building and development. Curriculum was developed to
allow discussion and exercise in topics and themes related to self-esteem development
(See Appendix A). The second group, or control group received alternative or no
services. Four girls participated in a weekly support group. Due to school administration
procedures, investigator was requested to create a group waiting list for additional
interested participants for next support group assignment in the late part of the spring
semester. Two participants from waiting list were involved in individual supportive
counseling as alternative service.
Several variables were measured in this study. The dependent variable in this
study was self-esteem, measured both as a global measure of the self and in terms of the
specific aspects of general self-esteem. This variable was measured by using a self-report

20

inventory measure implemented as pre- and post-tests to pre-adolescent participants.
Independent variables, which were measured and evaluated, include the family
environment and the level of acculturation of both the pre-adolescent and the parent( s)
participants. These variables were measured by using formal self-report scales that
participants and parents or guardians who live in the family household completed during
preliminary interviews. Difficulty in data collection was experienced due to parents
work schedules and limited availability.
Since random assignment was not possible for this study, the best alternative was
to match participants. This helped to identify and select participants without
stigmatization. Further, it gave participants a choice to participate in the study
voluntarily. Girls in one 5th and one 6th grade class were invited to participate. Royse
(1995) indicates that exploratory studies involve a relatively small number of respondents
and provide precise information on the characteristics of a group.
A weakness to this approach was the difficulty in matching because of the
numerous variables that could be involved in the study. Differences between the control
and intervention groups were possible due to the influence of unmatched variables. Since
the school population does reflect the neighborhood characteristics efforts to match as
many of the relevant variables as possible was an advantage. Since random assignment
was not used internal validity may have been threaten, such as interaction of selection
process, maturation by time, or history. This may not guarantee equivalency in the study.

An example that may have threaten this study is the possibility of contamination, such as
girls sharing outside of group sessions, therefore policy of rules regarding confidentiality
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were administered to group participants early on in the treatment process. Royse (1995)
indicates that with the use of control groups and the more similar the control and
experimental group the more confident and concrete study. For this study similar levels
are anticipated from the control and experimental group.
Study Sample
The target population studied was female pre-adolescents between the ages of 10
and 13. The sampling frame for this study was a Hispanic pre-adolescent females living
in an urban setting and attending 5th and 6th grade. The sample size consisted of 13 preteens and their families (14 parents) whom complete and participant in the data
collection requirements for this study. Some participants and families identified as first
generation, second generation, or third generation immigrants, reflecting the school
population.
Demographic information of girl participants was obtained by frequency analyses.
The ages of the participants ranged from 11 to 13, most participants were either 11 or 12
years old (M = 11.38±.87). Most participants, 69.2%, were born in the United States
and 30.8% were born in Mexico. Of this sample 84.5% were U.S. citizens and 15.4%
were not citizens. The household family composition of girl participants was diverse:
53.3% of the girls resided in two-parent households with siblings; 23.1 % resided in one
parent household with siblings and extended family; 15.4% resided in two-parent
households with siblings and extended family; and information for one participant was
missing. The results for child participants' social economic status (SES) range was
distributed equally. Of these participants, 14.3% were TANF recipients (includes Medi,.
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Cal and Food Stamps), 21.4% received only Medi-Cal coverage, and 57.1 % did not
receive any type of public welfare assistance.
Results of parent demographics were obtained through frequency distribution
analysis. Of the 14 parents who participated in this study, 85.7% were female and 14.3%
were male. The age range for parent participants was from 30 to 47 years (M =
35.17±5.22). A majority of parents, 85.7%, were born in Mexico and 14.3% were born
in the U.S. The majority of parents, 42.9% had resided in the U. S. between 10 to 20
years, 28.6% had resided in the U.S. more than 20 years, and 21.4% have resided in the
U. S. between 5 and IO years. Of these parents 50% were not U. S. citizens and 35. 7%
were citizen of the U. S. The number of persons and family household composition was
as follows: 57.1 % of parents were married and have more than one child; 21.4% were
single parents residing with extended family and children; and 14.3% of parents were
married and residing with ~xtended family and children (M = 4.54±.77). The results for
parent participants' social economic status (SES) range was distributed equally. Of these
participants, 14.3% received TANF (for children which includes Medi-Cal and Food
Stamps), 21.4% received Medi-Cal assistance, 7.1 % received SSI benefits and 50% did
not receive any type of public welfare assistance. The majority of parents 42.9% were
employed full-time, 35.7% part-time, and 21.4% were unemployed (M = 1.78±.80).
Study Site
The research participants were drawn from an elementary school located in south
San Jose, California. The school is located in a poverty stricken neighborhood that has
many immigrant families and migrant workers in residence. Pupils are not bused in
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from other school district neighborhoods. All pupils live in the surrounding

'

neighborhood. Preliminary face-to-face screening interviews with prospective pre-teen
participants and family member(s) were conducted on the school site in the counseling
center. The experimental group intervention sessions and control group alternative
sessions were conducted in a classroom setting to ensure privacy.
Sampling Plan
All 5th-and 6th-grade female students and their parents and guardians were given
support group announcements as an after-school activity. Those who responded were
contacted and screened for eligibility. Interviews were set up to provide face-to-face
screening in which written and verbal notification of the research project's intent and
interventions were given. Participants were selected based on ethnicity, gender and age.
Parents, guardians and clients who d~monstrated an interest were asked to read and sign
informed consent forms and complete a demographic survey and measurement scales of
family environment and acculturation levels (see Appendixes B, C, D, and E). Although
this process was detailed it helped provide a thorough understanding of the support group
interventions and the research intent without intimidating participants and parents.
Measures
Demographic information was collected during initial interview with parents and
participants. Due to difficulty in parent participant schedules data collection was
gathered parallel to group duration. A short demographic survey consisting of questions
pertaining to the family's country of origin, number of years in the U. S., what year
family immigrated, parent and guardian employment status, socioeconomic status, and
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number of family members in the household was administered (See Appendix C). Three
quantitative measurement instruments were used to test the variables presented in this
F

study.
Quantitative. Various instruments have been used to measure self-esteem; most
significantly Rosenberg's Self-Esteem Scale and the Coopersmith Self-Esteem Inventory.
For this study project the Coopersmith Self-Esteem Inventory (CSEI) was administered to
female participants \See Appendix F). The CSE:I provides a measure of global selfesteem. It measures an individual's attitudes toward the self that one holds in social,
academic, family and personal areas of experiences. Coopersmith (1981) states that
self-esteem is an expression of approval or disapproval that indicates the extent to which
a person believes him- or herself competent, successful, significant and worthy.
Stanley Coppersmith (1967) originally developed the inventory to be used with
children, although both the long and short forms have been used with all ages.
Coppersmith assembled a set of 50 items to measure self-esteem. There are three forms
of the CSEI, Form A is the long form (50 items) which is currently published as the
School Form used for children ages 5 to 15 years old; Form Bis the short form which
consist of 25 items; and Form C or the Adult Form which is used with persons ages 16
and older. Each item is identified as either reflecting high or low self-esteem. The items
are grouped into four subscales for general self-esteem, familial self-esteem, social selfesteem and academic self-esteem. Eight additional items make up the Lie Defensiveness
Subscale, which tests for consistency in responses. Items included in the inventory are
comprised of brief statements which the respondent characterizes as being "like me" or
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"unlike me" or "true" or "false."· The following are examples of items: My family
usually considers my feelings; There are many times when I would like to leave home; I
can't be depended on; rm a lot of fun to be with; and I give in very easily.
It is recommended that administrators read the directions aloud and ask
examinees to follow along as they are read. While clarification of word meanings may
be necessary for younger persons, caution is urged to avoid influencing their responses.
The test requires use of a pencil or pen and takes about IO minutes to complete. A score
is derived by multiplying the raw score by 2 on the School Form. The basis for an
interpreting a score is that a totally positive self-esteem score is I 00 and a totally
negative one is 0. It is recommended that supplemental procedures such as behavior
observation be used concurrently with the inventory scores.
Throughout the literature on self-esteem development, the family was discussed
as being of paramount importance in the development of the individual. To assess the
impact of the relationships and interactions of the family and its members the utilization
of a reputable instrument was administered to study participants. The Family
Environment Scale (FES) is a 90-item true and false instrument designed to measure the
social-environmental attributes of various kinds of families (See Appendix D). The FES
contains ten subscales which are designed to appraised these attributes and assess three
underlying domains: Relationship, Personal Growth, and System Maintenance. The
Relationship dimensions are appraised by subscales of cohesion, expressiveness, and
conflict. The cohesion subscale assesses the amount of commitment, assistance, and
substance family members contribute to one another. The expressiveness subscale
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measures the degrees to which family members encouraged expressing their feelings
directly and to act overtly. The conflict subscale appraises the extent to which family
members engage in aggression, conflict and overt anger (Caldwell, 1985).
Caldwell (1985) indicates that the Personal Growth dimensions are measured by
five subscales: independence, achievement orientation, intellectual-cultural orientation,
active-recreational, and moral-religious emphasis. The independence subscale appraises
the degree to which family members exhibit assertiveness self-sufficiency and
independent decision-making. The achievement-orientation measures the impact of
activities, such as work and school in casting families into a competitive or achievementoriented frame of mind. The intellectual-cultural orientation assesses the amount of
interest in cultural, intellectual, political, and social activities the family members are
involved in. The active-recreation orientation assesses the amount of participation in
recreational and social enterprises the family engages in. The moral-religious emphasis
rates the amount of emphasis on religious and ethical values and problems the family
members hold (Caldwell, 1985).
The System Maintenance dimensions include the organization and control
subscales (Caldwell, 1985). The organization subscale measures the extent to which
lucid organization and structure carry weight in planning family activities and
responsibilities. The control subscale assesses the extent to which established procedures
and regulations are followed in running family life (Caldwell, 1985).
The FES was developed by Rudolf H. and Bernice S. Moos at the Social Ecology
Laboratory, Department of Psychiatry and Behavioral Sciences, Stanford University and
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the Veterans Administration Medical Center in Palo Alto, California. Over 1,000 family

'

members from 285 families piloted the FES. This sample was made up of diverse kinds
of families, which also range in ages from pre-school to adulthood. A number of
minority families were included in the sample, such as African- and Mexican-American
families. The FES has three forms: Form R, the Real Form which was developed to
measure each family member's perception of his or her family environment; Form I, the
Ideal Form, was developed to assess each family member's conception of what would
constitute and ideal family environment; and Form E, the Expectations Form, was
developed to appraise each family member's expectation about the impact of future
events on the family. For this study Form R will be implemented, since Forms E and I
are special forms of the FES and are not commercially available (Caldwell, 1985).
The FES is self-administered and contains 90 statements about families. The
respondent is requested to mark and item "true" if he or she conduces that it is true or
mostly true about his or her family, and "false" if judged false or mostly false. Caldwell
(1985) indicates that the item is to be marked "true" if the statement is true of most
family members; respondents do not assess each other family member separately, but
rather give an overall assessment of their entire family. Raw scores are computed first on
each subscale for each family member by determining the number of correct responses
for each subscale. The family score averages are transformed to standard scores, using
conversion tables in the appendix section of the manual. Caldwell (1985) suggested that
the examiner read the instructions aloud while the participants follow along both in their
booklets and on their answer sheets. Pencils with erasers are recommended. The
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examiner can clarify word meanings when requested but must guard against influencing
the respondent in either direction (Caldwell, 1985). The following are some examples of
the items presented in the FES: Family members rarely become openly angry; There is a
feeling of togetherness in our family; We believe in competition and "may the best man
win"; Family members really back each other up; and Family members strongly
encourage each other to stand up for their rights.
The process of changes in behavior and values by immigrant individuals has been
labeled as acculturation. This refers to the culture learning that occurs when immigrants
come in contact with a new group, nation or culture. The measurement of acculturation
is important not only as a way of identifying individual or personality differences but also
because it has been reported to be related to other variables, mental health status, levels
of social support available, alcoholism and drug use, and political and social attitudes
(Marin, Sabogal, Marin, Otero-Sabogal, & Perez-Stable, 1987). There are several
acculturation scales for Hispanics available but many have a number of limitations,
especially when most have been developed to be used with one specific Hispanic group,
such as Mexican-Americans. For this study project the Short Acculturation Scale for
Hispanics (SASH) created by Marin et al. (1987) was utilized to measure participant and
family acculturation levels (See Appendix E). This assessment tool is a 12-item scale
focusing on three main factors: language use, media, and ethnic social relations. The
first factor consists of only five items which measures proficiency and preferences for
speaking a given language in a number of settings. The second factor consists of three
items that measure the use and preference of English or Spanish language media. The
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third factor consists of four items which assess the preferred ethnicity of those with
whom the respondent interacts. Respondents answer the language items on a five-point
Likert-type scale ranging from "only Spanish" to "only English." The Ethnic Social
Relations items are ranged also on a five-point Lik:ert-type scale ranging from "All
Latinos/Hispanics" to "All American" (Marin et al., 1987). The questionnaires are selfadministered in Spanish or English, and respondents answer anonymously. Examples of
item questions are as follow; What language(s) do you usually speak at home?; What was
the language(s) you used as a child?; and In what languages are the radio programs you
usually listen to?
Marin et al. (1987) indicates that although several acculturation scales for
Hispanics are available, many have limitations. Most have been created for use with one
specific Hispanic group or they lack appropriate or extensive psychometric analyses.
They further indicate that an additional problem of scales has been the use of
sociodemongraphic characteristics as a measurement rather than as a correlation of
acculturation. Therefore the development of the SASH was to obviate the problems of
the previous scales and that can be used in other research involving Hispanics.
Reliability and Validity
The CSEI has been used in several studies demonstrating the reliability of this
test at several grade levels. Coopersmith (1967) reports a test-retest reliability obtained
with 30 fifth grade students of .88 after five weeks. To estimate the internal consistency
of the instrument Spatz and Johnson (1973) administered the School form to over 600
student in grades 5, 9, and 12. From this sample of 600 a randomly selected group of 100
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participants from each grade level was used to calculted Kuder-Richarson reliability
estimates. At all three levels they obtained coefficients in excess of .80 considered
adequate for the instrument. Katetzis, Ryan, and Adams (1998) administered the CSEI to
children in their study and demonstrated to be adequate with alphas ranging from .87 to
92. Coopersmith ( 1981) reported as ! =. 88 for a sample of 5th grade children. Crandall
(1973) found that the CSEI correlated with the Rosenberg Self-esteem Scale with a
reliability of .59. Predictive validity estimates were found to be high by Donaldson
(1974) ofR of .53 (:Q<.01). Using a group from a study Kokenses (1974) performed a
factor analysis of the CSEI responses of7,600 children in grades 4 through 8 and

'

discovered that the four bipolar dimensions obtained were highly congruent with the
test's subscales. CSEI has been published only in English but has been administered
extensively to Spanish groups with normative data reported.
The FES has a test-retest reliability estimate of the subscales show correlation
values form .68 to .86 (Ketsetzis et al., 1998). Internal consistencies are reported in an
acceptable range of alpha values from .62 to .78 (Moos & Moos, 1986). Cronbach' s
alpha was used in computing internal consistency reliability coefficients for each of the
ten FES subscales. The lowest correlations were .61 and .64 for Independence and
Achievement Orientation, respectively. Cohesion, Intellectual-Cultural Orientation a,nd
Moral-Religious Emphasis each yielded correlation of. 78, the highest measures of
internal consistency. Conflict and Organization yielded correlations of. 75 and .76
respectively. All of these subscale coefficients are satisfactory (Caldwell, 1985). Cross-
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cultural research in other languages have implemented the FES when translated in Dutch,
German, Hebrew, Italian and Spanish.
The validity and reliability coefficients for the SASH are comparable to those
obtained for other published scales and maintain good levels of validity and reliability.
The alpha coefficient for the 12 common items was .92. The five common items loading
heavily on the first factor, Language, had an alpha of .90. The three items in the Media
factor had an alpha of. 86 whole the four items in factor three, Ethnic Social Relations
had an alpha of. 78. A number of analyses were conducted in order to check the validity
of the 12-item scale and each factor measuring acculturation. Results showed a
correlation of .69 for the generation criterion; .73 for Length of residence criterion; .75
for self-evaluation; .83 for acculturative index; and-. 72 for age of arrival. All correlation
are significant at 12<.00l for the items (Marin et al., 1987).
Operationalization of Conce12ts
In order to establish the operationalization of the concepts for this study various

definitions of variables needed to be defined. The term pre-adolescent will identify
children between the ages of 10 and 13, reflecting the period of psychological
development between late childhood and adolescent stages. For this study the definition
of family included people living in the same household environment. This included
intergenerational family members, which may not be related biologically or by marriage.
Family environment consisted of family household living space. In this study Hispanic is
defined as persons with cultural and ethnic background who identified family origin to be
from North American, South American, and Central American backgrounds.
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Data Collection Techniques

t

This first procedure in data collection took more than the perceived two weeks.
Face-to-face interviews were arranged through out the group duration with parents.
Investigator was flexible, scheduling home visits and late evening appointments to
complete data collection.

Participates were matched and assigned to control group or

experimental group sessions. This process took two weeks to complete. Intervention
..

sessions were weekly, 75-minute group meetings for a total of six sessions. Sessions
began early in the spring school semester in the month of February. _Termination of
group intervention was in mid-March. Participants completed a self-esteem post-test
during final group session.
The first session of intervention was the introduction of group goals and
objectives, ground rules, and participant introductions of self Observational progress and
participation was recorded in a journal log by the researcher during all six sessions. This
helped in interpreting measurement tools data and compared it to pre- and post-test
findings. The final session focused on accomplishments and positive aspects of group
sessions.
Analysis of Data
Data collected in this study project was organized, categorized and summarized
for preferred comprehension and interpretatio,n. Analysis was conducted to compare and
contrast the scores of pre-adolescent participants and family participants. Frequency
distributions were utilized to analyze and identify patterns in the measurement items
and/or total score responses. It was helpful to implement bivariate analysis methods,

t
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such as cross-tabulation and t-test of family environment perspectives and acculturation
levels of pre-adolescents and parents to compare the groups. This allowed comparative
analysis of the mean scores for all groups and provides t-value and probability
statements. Royse (1995) indicates that these types of comparisons are appropriate with
small samples such as in this project.
Statistical methods were utilized to demonstrate if variables demonstrated
significant findings from the data gathered. Techniques included correlation coefficients
,
that helped in understanding the relationships between variables, such as independent
group t-test for analysis of variance. All hypotheses were evaluated at the .05 level of
significance. In order to supplement the hypothesis tests and to develop a more
comprehensive understanding of the predicators of self-esteem, statistical techniques
were utilized to assess the simultaneous effects of the relevant independent variables on
self-esteem.
Limitations of Study
There may have been limited evidence in this study. Problem of generalization as
to what factors influence the variables being explored needed to be cautioned. For
example, the effectiveness of intervention should have not been generalized to be an
immediate effect of behavior or attitude change. Since the intervention was in a school
setting it was important to make sure that each phase of the intervention consisted of the
same time lengths. It was important to plan group sessions in avoidance of possible
school holidays or breaks, such as spring break. As mentioned above the possibility of
contamination from participants' discussion: issues may have limited this study. With the

'
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assurance of setting ground rules and providing the intervention sessions in a private

'

setting may have alleviated such issues of possible external threats to validity due to
arrangement of testing, interviewing and intervention space. Lastly, because of the small
sample size accuracy of probability and the margin of error may have threatened the
validity of findings.
Human Subjects

t

To minimize harm or risk of harm of research participants in this study project
confidentiality guidelines were followed. The Human Subjects Institutional Review
Board of San Jose State University approved study project (See Appendix G). Consent
from parents was obtained, as well as reviewing with parents the intent of the study in
detail to enhance confidence (See Appendix B). Protection of confidential material was
maintained by utilizing special codes of identification for participants, so they are not
identifiable. Monitoring possible effects of the research were important in case
participants needed to be provided with additional support or services from the school
community.
Summary
In reviewing the extent of this study project there were various challenges.
Motivating the parents of participants was probably the most challenging, but in order to
understand self-esteem development of Hispanic pre-adolescent females the families
must be involved and participant. This may be a challenge other researchers have to
encounter in working with Hispanic populations. Therefore, the findings of this
exploratory study can contribute to understanding if these family environment and levels
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of family member's acculturation correlate with and demonstrated any significance in
behavior and attitude of pre-adolescent female self-esteem development.

t

t

t
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Chapter 4: Results
Data were analyzed from 25 participants who completed psychometric and
demographic surveys. A total of 13 girls participated in the study, six in the control
group and seven in the experiment group. In the control group, three participants
completed the FES and five completed the SAS. In the experimental group all
participants completed the SAS and six completed the FES. All participants in the
experiement group completed pre- and post-test of CSEI, and five completed CSEI preand post-test measures in control group. A total of 14 parents participated in this study,

t

but only 12 parents provided data for analysis. More specifically 12 parents completed
both the SAS and FES measurements. Demographic surveys were completed by all
parents, although two surveys were missing information on some items.
Summary of Quantitative Results
To assess the research questions presented for the study tests were applied to
analyze and compare parent and child perceptions of family environment and
acculturation. Data obtained from pre- and post-test scores of self-esteem were compared
between experimental and control groups to determine if the intervention had a
significant effect on the outcome measures. An analysis of the test profiles obtained from
rating the three instruments revealed the findings outlined below.
Family Environment
To examine family environment perceptions between control and experimental
groups, and between parent and pre-adolescent participants, independent t-tests were
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conducted. Of pre-adolescent female participants (n = 11) no significant differences for
;

FES total scores between the control and experimental groups were found (see Table
4 .1). A Mann-Whitney U test also yielded no significant difference between control ~nd
experimental group (p = .255). FES total scores demonstrated that all pre-adolescent
female participants resided in positive family environments.

Table 4,1
Comparisons of Group Means on the FES for Pre-adolescent
Female Participant FES Total Scores

•

Control

Variable
Total
Score

Experimental

M

SD

!!

M

SD

!!

38.60

11.76

4

34.57

5.65

7

Results ofFES scores between parents in control (n = 5) and experimental (n = 7)
groups using an independent t and Mann-Whitney U tests showed no statistically
significant difference in group means (see Table 4.2). Parent participants (n = 11)
exclusively resided in a positive type of family environment, and none of the parent
participants perceived their family environments as negative. Therefore, research
questions addressing negative family environment as a predictor of self-esteem outcome
can not be tested or verified in this study' s sample.
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Table 4.2
Comparisons of Group Means on the FES for Parent
Participant FES Total Scores

Experimental

Control

Variable
Total
Score

M

40.80

6.61

5

M

SD

!!

38.00

4.73

7

t
Acculturation Level

t

A comparison of pre-adolescent female and parent SAS total mean scores
indicated that the pre-adolescent female scores were statistically significant (see Table
4.3). Young women (M = 36.25±8.49) and parents (M = 25.08± 11.79) mean scores
differed at p<. 05. Pre-adolescent female participant (n = 12) levels of acculturation
scored in the high average range. No statistical significant differences resulted between
pre-adolescents in the experimental (M = 34.57±5.65) and control (M = 38.60± 11.76)
groups when independent t-test and Mann-Whitney U analyses were used. Also, parents'
(!! = 12) acculturation levels were primarily in the average range, yet on the lower end of

the range (M = 25.08± 11.79). Parents' total SAS scores results demonstrated
differences between parent experimental (n = 7) and control (n =:= 5) groups, but they were
not significantly different. Although statistical results on acculturation levels

'
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demonstrated some differences between parent and pre-adolescent participants, not
enough evidence was presented to determine if acculturation level differences effect selfesteem development, failing our research questions related to acculturation level effects.

Table 4.3
Comparisons of Group Means on the SAS Scores between Parent
and Pre-adolescent Female Participant SAS Total Scores

Parents

Pre-adolescent Females

Variable
Total
Score

t

M

36.25

SD

!!

M

SD

!!

8.49

12

25.08

11.78

12*

*p<.05

Self-Esteem
Comparing the means of CSEI pre- and post-test scores between control and
experimental groups demonstrated no significant differences (see Table 4.4). The MannWhitney U test showed no statistically significant differences between groups for
intervention effects. The Kolmogorov-Smimov test was applied to CSEI total pre- and
post-test, resulting in no statistically significant differences between control and
experimental group. The maximum total score on CSEI pre-test(!!= 13) was 76.00 and
the minimum 38.00. The maximum total score on CSEI post-test(!!= 12) was 90.00 and
minimum 52.00. Concerning the research questions that addressed self-esteem levels,
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study findings could not support that the group intervention had an effect on self-esteem
development. Additionally, all CSEI pre- and post-test scores demonstrated no
differences between group participants' self-esteem levels, therefore high or low selfesteem can not be determined.

Table 4.4

t

Analysis of Pre-test and Post-test CSEI Scores of Pre-adolescent
Females in Experimental and Control Groups

Experimental

Control

Vaiiable

M

Sf?

!!

M

SD

!!.

Pre-Test

58.75

13.84

7

58.00

9.96

6

Post-Test

68.00

7.63

7

68.57

7.63

5
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Chapter 5: Discussion
The major goals of this study were to assess the possible effects of family
environment and acculturation levels perceived by pre-adolescent female and parent
participants in the sample and their effects on Hispanic pre-adolescent self-esteem
development. Given the limitations due to sample selection and administration of the
survey instruments, the investfgator in this type of natural setting must depe~d on
volunteer participants. Overall, the results of this study did not provide strong statistical
evidence for the research questions presented on family environment type and
acculturation levels effects on self-esteem development. However, the data obtained may
provide some useful information about the study sample.
Results where insufficient in this sample to support the first hypothesis that
addressed low-self esteem as an outcome of negative family environment. Both parents
and pre-adolescent females finding on the FES measure indicated that all participants

t

self-reported positive family environments. Further, there was no significant evidence to
support differences in self-esteem levels between the pre-adolescent female control and
experimental group participants. Harter (1993) proposed that a central factor in selfesteem is the social support an individual receives from their family. Additionally,
Rosenberg and Simmon (1972) also support the notion that perception of parental
support and approval make the largest impact on self-esteem. It can be concluded that
our sample represented families that had positive family environments. This in tum may
influence family cohesion, an important factor in Latino culture, that can produce not
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only positive support for children but may develop positive self-esteem. Although the
social environment is composed of the family system and other external systems, the
family system may have the most influence on pre-adolescents' self-esteem development.
This relates to how individuals process learning and modeling more frequently from their
intimate relationships, such as with family members.
Based on study findings, it is difficult to support the second hypothesis that
addressed low acculturation levels and their effects on low self-esteem development.
There was however, a difference between pre-adolescent female and parent acculturation
levels as perceived prior to the study. Evidently, a participant's place of birth and the
number of years living in the U.S. strongly influences acculturation. None of the
participants demonstrated a significantly low acculturation level. Therefore, the
suggestion presented by Rogler et al. (1991) and Gil et al. (1994) that low acculturation
among Hispanics may be associated with low self-esteem can neither be proven nor
correlations between self-esteem and acculturation be established. Analysis of CSEI
scores showed no statistically significant differences; rather, none of the participants
reported low self-esteem.
Comparing Phinney et al. 's (1997) results that indicated group ethnic identity as a
significant predicator of self-esteem to this study, we find similar relations to the sample
under investigation. Phinney et al. 's (1997) findings demonstrated that for adolescents in
ethnically diverse settings, the higher their ethnic identity and the more committed and
positive they feel about their ethnic group, the higher their self-esteem. This idea may be
apparent in this study since the pre-adolescent female participants did attend an
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ethnically diverse school where the majority (75%) of students identified as Hispanic.
This would support much of the literature (Daly, 1991; Phinney, 1992; Phinney et al.,
'

1997) pertaining to how individuals with a strong or secure ethnic identity have generally
been found to have high self-esteem.· In this study, ethnic identity was not a significant
indicator of self-esteem. Ethnic identity may have accounted for a proportion of the
corresponding levels of acculturation between parents and pre-adolescent participants,
but the SAS results demonstrate no statistically significant distinctions. This constituted
an obstacle in proving the third hypothesis in this study: less acculturated families with
positive family environments will generate pre-adolescent females with higher selfesteem than girls whose family environments are negative or conflictual.
As mentioned in the literature review, social identity theory suggests that we use

group membership as a source of pride and self-worth. The findings of this study may
relate to Tajfel's (1981) suggestion that the groups in which we belong play a crucial role
in maintaining our personal self-esteem. Although Tajfel (1981) indicates that when the
family as a group demonstrates a successful or positive environment, self-esteem can
rise. Our sample did not represent negative type family environment, low acculturation
levels, or low self-esteem. The study' s fifth hypothesis related to the possibility of
female pre-adolescents who experienced negative family environment and whose family
are less acculturated developing low self-esteem can not therefore be supported.
While most of the results from this study were limited, there seems to be some
consistency concerning the fourth hypothesis that pertains to female pi;e-adolescents
whose families are less acculturated but have positive family environments possessing
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higher self-esteem then girls whose family environments are negative or conflictual.
Moos & Moos (1986) indicate that excessive amounts of openly expressed anger,
aggression and conflict among family members have been found to be associated with
decreased self-reports by children regarding self-esteem. Such findings could not be
supported in this study. The results in this study accurately indicate that the sample had
positive family environments. It can be suggested that cohesive, non-conflictual family
environments may be more conductive to the development of children's positive selfesteem. The results of all the pre-adolescent participants CSEI scores demonstrated
positive outcomes of self-esteem levels. These positive outcomes correspond to social
learning theories, indicating various factors that influence self-esteem development in
pre-adolescent minorities. Weak parental and family attachments, and the process of
acculturation are main factors which effect self-esteem development. Social learning
theories indicate that social processes prevalent in severely distressed communities,
combined with the individual levels and situational factors also influence self-esteem
development in pre-adolescent minorities. Likewise, this supports how social learning
can influence self-esteem development through modeling those closest to us.
Our sample did not support a statistical relation between acculturation level,
ethnic identity, and self-esteem. Presumptions that the risky behavior adolescents engage
in may be a result oflow self-esteem fall short in this study. According to Joiner and
Kasubeck (1996), an increase in risk levels can be derived from such issues of ethnic
identity and acculturation. Additionally, positive self-esteem development can be
significant in reducing risky behavior. While the social skills intervention did not
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significantly increase self-esteem levels, the participants were exposed to self-awareness
and fundamental enrichment activities. Findings from this study did assist in assessing
pre-adolescents' views of themselves and their families. It seems apparent from the
results that participants generally have a positive interpretation of their environments and
that interpetations influences real-world events as Phinney, Madden & Santos (1998)
point out. Positive perceptions that pre-adolescents manifest can be useful predictors of
success in future social functioning. If girls do not possess positive self-esteem prior to
entering adolescence we can assume that these girls may develop into young women with ,
low self-esteem and poor social functioning skills, unlike the pre-adolescent participants
in this study. Although the study participants reported positive self-esteem, maintaining
such attitudes and perceptions will be the challenge for these pre-adolescent females as
they enter adolescence.
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Chapter 6: Summary and Conclusions
The intent of this exploratory study was to seek information and knowledge
pertaining to how contributing factors of family environment and acculturation levels

'

effect Hispanic pre-adolescent females' self-esteem development as initial components
to more complex social issues, such as depression, delinquency, teen pregnancy and
under academic achievement. The study used social learning theory as a framework
to understand how pre-adolescent females learn from and model their most immediate
social environment, i.e, in the family. Conducting research with this age group and

J

ethnic minority was a challenge. School administrative policy and time constrictions
were obstacles. In particular, seeking a representative sample was the greatest barrier.
Due to this lack of representation, the study' s proposed methodology could not provide
valid comparisons of the outcome variables. Conducting research in multiple service
settings that target a larger scope of individuals may provide a more diverse
representation of participants.
The goal of the social skills intervention was to enhance participants' overall
self-esteem, so participants could be better prepared to face the critical issues of
adolescence and the pressures society and family may impose on these ·girls. Despite
the findings that could not support a statistical increase in self-esteem, participants
seemed to increase self-awareness in their attitudes and critical thinking skills toward
family and societal expectations.
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Even though girls tend to develop more rapidly in biological, cognitive,
social and emotional domains than boys (Daly, 1998~ Ge et al., 1996), the milestone
of pre-adolescence can still be perceived as the pathway that shape girls' futures.
Pre-adolescence can be the threshold in which girls can socially advance and reach
their true potential; therefore more research in this area will need to be conducted

t

to insure prevention, risk reduction and promotion of positive social functioning.
As long as contributing social factors such as the oppression of women, a mediasatur.ated culture, and a tendency of researchers and policy makers continue to
overlook and underserve women and girls (Pipher, 1994), pre-adolescent females
will continue to be inhibited from developing and maintaining positive self-esteem.
Short interventions can not provide reliable or valid results of long-term or
future effects, especially with small samples. It is recommended that such
interventions and studies in the social work profession utilize longitudinal designs
to test the effectiveness of clinical interventions. Practice and research for this age
group involved many transitions. Basic foundations such as family and school
environments need to be structured and consistent. Regular involvement in social
development activities should be provided in educational settings to meet the needs
of students and families. Schools need to make the time and effort to establish such
fundamental and social enhancing programs that enrich social and academic success.

In order. for interventions and exploratory studies to succeed and provide statistically
significant outcomes, more funding resources need to be made available so that
I
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findings and results will support program and policf development focusing in the
best interest of girls and women.
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Appendix A
Page 1

Protocol for Review by Human Subjects-Institutional Review Board
San Jose State University- Supplement Requested 12/17/98
Investigator: Michelle Alvarez, Social Work Graduate Student
Project Title: The effects of acculturation and family environment on the selfesteem development of Hispanic pre-adolescents females
Experimental Group Intervention Outline:
Purpose: Through participation in a group intervention, subjects in experimental group
may enhance their social skills and gain knowledge and insight into themselves, their
families, and culture. The experimental group will be provided with social life skills
enhancement and development curriculum addressing issues of self-esteem, societal and
family expectations and pressures, and achievement possibilities. Outcomes that I will be
seeking from intervention are to enhance participants' overall self-esteem. In doing so
participants will be better prepared to face the stage of puberty and the pressures of
society and family in a well balanced and well-adjusted perspective. Participants will
positively increase their self-esteem attitudes and increase their critical thinking skills
towards deceptive family and societal expectations. Curriculum was developed to allow
discussion and exercise in topics and themes related to self-esteem development. Each
session has unique goals and objectives that will be reached through discussion and
activities. Participants will be able to express themselves through open forum discussion,
creative writing, art, exploration exercises and inter-active participation.
Group Composition: The size of the group will consist between 7-10 Hispanic preadolescent females who are 10-13 years old. The groups will be conducted in English and
Spanish.
Session One: The first session of intervention is the introduction of group goals and
objectives, ground rules, and participant introductions of self.
Goal: To Establishing a Sense of Security:
Objectives:
1. Session will start with "Icebreaker" exercise. Facilitator will review the purpose of
group and topics to be discussed throughout group duration.
2. Group participants will develop ground rules with guidance from facilitator to ensure
participants' safety and confidentiality, enable understanding limits, knowing what to
expect and enhance feelings of being comfortable and safe.
3. Building trust activity will follow to strengthen group cohesion.
4. Introductions of group members through inter-active exercise.
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Session Two: This session will focus on increasing individual members' ability to
express opinions and respect their individuality. Each person is different and special with
his or her own set of abilities, traits and habits. Recognition and acceptance of personal
differences and feeling respected for those differences.
Goal: Building a Sense of Uniqueness
Objectives:
1. Begin with ice breaker and then review ground rules and confidentiality aspects.
2. Discussion of self-awareness will focusing on selfperceptions. Exercise on personal
profile.
3. Examination and discussion of how others perceive them. Group inter-activity of
qualities and traits which individuals possess, "Good quality cards."
4. How they respond to the judgments of others, discussion on feelings and reactions.
5. Conclude with activities that allow students to compare their ideal selves with their
personal selves and perceived selves. Participants will share in group activity insight and
experience of session for closure.
Session Three: Identity is the foundation for the development of self-esteem and
motivation. Session will focus on achieving realistic perception of self and promote
feelings of self-worth and accepting self.
Goal: Building a Sense ofidentity and Self-Concept
Objectives:
1. Open with exercise on faces and feelings, led discussion on emotions. Examples of
situations and how they would feel and express their emotions.
2. Defining and discussion of self-esteem, followed by activity on self-worth. Short story
discussion; "The Somebody."
3. Recognizing and assessing personal strengths via exercise of helping others and self;
personal best exercise, "Who Am I?"
4.. I feel proud discussion and sharing in group of accomplishments.
5. Closure begin in group activity of future collage to be completed as homework.
Session Four: Explore relationships, effective communication, personal experiences,
joys, fears and problems. Increase understanding of cooperation with other members of
various groups participants belong and identify with. Successful connections in
relationships lead to feelings of security and support. Sense of belonging and acceptance
from family, peers, teachers and other individuals who they feel are important.
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Page3
Goal: Creating A Sense of Connectiveness and Belonging:
Objectives:
1. Review of personal qualities and strengths from session three. Participants will share
their interpretations of collages.
2. Explore the responsibilities and roles for a group membership. Facilitator will recite
inspirational poems by women of color. Participants will share their interpretation.
Creative writing exercise, What is it to be a girl? How will it feel to be a woman?
3. Family and cultural backgrounds to build connections: explore common interest and
goals. Discussion on culture and family values. What is important to family and self?
4. Exercise to help participants clarify their values toward groups that have been
discriminated against, "Spaceship to Futura." Encourage acceptance and inclusion of
others and insight to commonalties.
Session Five: Participants will explore their awareness of their strengths and
weaknesses, capabilities and limitations. Recognizing need to be given opportunities to
make personal choices and encouraged to take responsibility for those choices. Through
their successes, they can develop self-confidences and feeling of competence. Able to
distinguish between the things they can and can not change. Feel capable to taking risk
while striving toward future goals. Gain knowledge and information of where to get
assistance and support if necessary.
Goal: Achieving a Sense of Personal Competence and Power
Objectives:
1. Session will begin with check-in of how participants feel and review of session five
themes. Emphasis Respecting All People.
2. Increase their level of personal and social competence and convey expectations by
exercise on self competencies and discussion on criticism; putting others down.
3. To make decisions that affect their personal and academic lives. Discussion and
sharing of bad' and better decisions; exercise on choosing alternatives and making
decisions.
4. Abilities to recognize change and power to change via group exercises focusing on
· change or improving self; short-term goal self-contract and self-analysis via "report card
exercise or self-improvement exercise.
5. Demonstrate self-control and self-discipline discussion will incorporated issues of peer
pressure as well as defining qualities ofleaders and traits followers possess.
6. Closure to explore of resources and support systems.
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Session Six: Students with a strong sense of models are confident with their ability to
distinguish between right and wrong. They are aware of the standards by which their
actions will be evaluated. Enhance their abilities to take responsibility for their actions
with self-direction and motivation. Standards and values to give direction and meaning
to their lives, enabling them to make decisions and judgment consistent with what they
believe and what they feel is important.
Goal: A Sense of Models Developing a Sense of Purpose
Objectives:
1. Allow students to examine and express their personal, family, religious and social
beliefs. "Someone I Admire," self exploration activity.
2. To identify future goals and aspirations, satisfying personal needs exercise which will
aid participants in setting goals and objectives to met them.
3. To set, monitor and evaluate realistic achievable goals, exercise on what is important
and valuable to participants and what are challenges.
.
4. 1)ie final session focused on accomplishments and positive aspects of group sessions.
post self-esteem inventory and evaluation of group.
5. Closing of group will consist of celebration of group accomplishments and participants
receiving certificates of recognition.
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Page One of Two

Consent Form
Agreement to Participate in Research
Responsible Investigator: Michelle Alvarez, MSW Intern
Title of Protocol: The effects of acculturation and family environment on the selfesteem development of Hispanic pre-adolescent females.

My child has been asked to participate in a research study investigating the relationship of
family acculturation levels, family environment and self-esteem. The purpose of this
research study project is to explore self-esteem development in Hispanic pre-adolescent
females.
My child and I will be asked to complete two measurement tools on family environment
and acculturation. My child will also complete a self-esteem measurement tool. My child
will participate in a girls' group for six consecutive weeks after school at Edenvale
Elementary. Each session held will be 75 minutes and will be conducted in a private class
room at Edenvale Elementary.
No risks are anticipated from participation in this. study. While study participants may
experience emotional responses to preliminary interviews and intervention sessions, no
serious symptoms are expected.
The participants in this study may benefit directly from participation in this study.
Through intervention subjects may enhance their social skills and gain knowledge and
insight into themselves, their families, and culture.
I understand that the data collected and the findings of this study project may be published
but no information that could identify my child and I will be included. Most of the data
will be reported in statistical categories, not individually. An alphanumerical code will be
used to identify scales and inventories during the interview and for pre- and post-test. In
addition, all material will be kept in a locked cabinet.
Subjects will not be awarded any monetary compensation for their participation, but they
will be provided with a supervised after-school activity.
Question about this research may be addressed to Michelle Alvarez, MSW Intern at (408)
227-7060. Complaints about the research may be presented to Joseph Merighi, Ph.D., at
(408) 924-5839. Questions or complaints about the research, subjects' rights, or researchrelated injury may be present to Nabil Ibrahim, Ph. D., Acting Associate Academic vice
President for Graduate Studies and Research, at (408) 924-2480.

Parent or Guardian Initials:_ _ _ _ _ Investigator's Initials: _ _ _ __
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Page Two of Two
Your participation in this study is completely voluntary. If you believe that answering a
particular question would put you in an awkward position or make you feel
uncomfortable, please remember that you are permitted to skip questions or discontinue
participation. Whether or not you participate in the study will have no bearing on the
services you receive at Edenvale Elementary or at any community organization with which
you are connected or the relationships you have with these organizations.
I have received a signed and date copy of the consent form.
The signature of a parent or guardian and the named child on this document indicates
agreement of parent or guardian to participant and the approval for the child or ward to
participate in the study and a statement that the child or ward is freely willing to
participate.
The signature of the researcher on this document indicates agreement to include the
above-named participants in the research and attestation that the participant has been fully
informed of his or; her rights.
I

Name of Child or Ward
Relation to Child or Ward

Parent or Guardian's Signature

Date
Date

Full Mailing Address
Investigator's Signature

Date
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Pajina Una de Dos

Formulario de Consentimiento
Acuerdo para participar en la Investigacion
Investigador responsable: Michelle Alvar~ MSW Intern
Tftulo del protocolo: Los efectos de la aclimataci6n cultural y del entorno familiar
en el desarrollo de la autoestima de mujeres hispanas pre-adolscentes.

Mi hija ha sido elegida para participar en una investigaci6n que estudia la relaci6n entre los
niveles de aclimataci6n cultural de la familia, el entorno familiar y la autoestima. El
prop6sito de este estudio de investigaci6n es el de explorar el desarrollo de la autoestima
en mujeres hispanas pre-adolescentes.

A mi hija y a mf se nos pediracompletar dos instrumentos de medida del entorno familiar y
de la aclimati6n cultural. Mi hija ademas completara un instumento de medida de la
autoestima. Mi hija participara con un grupo de chicas durante seis semanas consecutivas
despues de la escuela en Edenvale Elementary. Cada sesi6n durara 75-minutoes y se
desarrollara en una clase privada en Edenvale Elementary.
No se antipipa ningun riesgo de la participaci6n en este estudio. Mientras que las
participantes puedan experimentar respuestas emocionales a las entrevistas preliminares y
a los sesiones de intervenci6n, ~ se esperan sintomas serios.
Los particpantes en este estudio pueden beneficiars directamente de la participaci6n en el
mismo. A traves de las intervenciones los individuos pueden mejorar sus habilidades
sociales y ganar conocimentoes de ellos mismos, sus familias y cultura.
Yo entiendo que los datos recogidos y los descubrimientos de este estudio puedan ser
publicados, pero no se incluira ninguna informaci6n que pudiere identificarnos a mi hija o
a mf. La mayoria de los datos se reportara en categorias estudisticas, no individualmente.
Para identificar escales e inventarios durante la entrevista, prey post analisis, se utilizara,
un c6digo alfanumerico .. Ademas, todo el material se guardara en un armario cerado bajo
Have.
Los individuos no seran renumerados con ninguna compensaci6n monetaria por su
participaci6n, pero se les proveera una actividad supervisada despues de la escuela.

Iniciales del Pare o Guardian: - - - -

Inciales de Investigador: _ _ __
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Las preguntas sobre esta investigacion puden dirigirse a Michelle Alvarez, MSW Intern el
el telefono (408)227-7060. Las quejas sobre la investigacion pueden presentarse a Joseph
Merighi, Ph.D., en el telefono (408)924-5839. Loas preguntas o quejas sobre la
investigaci6n, los derechos de los individuos, o los daiios relacionados con la investigacion
purden ser presentadas a Nabil Ibrahim, Ph.D., Acting Associate Academic Vice President
for Graduate Studies and Research, en el telefono (408)924-2480.
Su participacion en este estudio es completamente voluntaria. Si usted ere que el
contestar a una pregunta especifica le pondria en una situacion deficit o le haria sentir
inc6modo, por favor recuerde que se le permite saltar preguntas o interrumpir su
participacion. el hecho de que usted partcpe o no en el estudio, no tendra ninguna
repercusi6n en los servicios que usted recibe en Edenvale Elementary o en cualquiera de
las organzaciones comunitaria con las que usted este conectado, o en las relaciones que
usted tenga con estas organizaciones.
Yo he recibido una copia del formulario de consentimiento firmada y datada.
La firma de padre o guardian y de la niiia nobrada en este documento indica
consentimento de padre o guardian el particpante y la aprobaci6n para que la hija o menor
en tutela partcipe en el estudio y una declaraci6n de que la hija o menor esta dispuesta a
participar libremente.
La firma del investagdor en este document idica acuerdo para incluir a Ios participantes
nombarados arriba en la investigacion y testifca que el particpante ha sido plenamente

informado de sus derechos.

Nombre de la niiia

Firma del Padre o Guardian

Parentesco con la niiia o menor

Fecha

Fecha

Direcci6n completa

Firma del Investigador

Fecha
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Parent Survey
This study is an attempt to better understand the relationship of family environment and family acculturation
levels on the self-esteem development of Hispanic pre-adolescent females.
ID Code

--

BACKGROUND INFORMATION
Instructions: Please circle your response of fill in the blank as indicated.
(l)Age: _ __
(2) Gender: Male

Female

(3) I am a U.S. Citizen:

YES

NO

(4)

Country ofBirth _ _ _ _ __

(5) If born outside of U.S. How many years have you lived in the U.S.? _ _ __
(6) Employment Status:

Part-time

Full-time

Unemployed

(7) My current yearly household income is (circle number)
Under $14,999 .............................................. 01
$15,000- 19,999 ........................................... 02
$20,000- 24,999 ........................................... 03
$25,000-29,999 ........................................... 04
$30,000 and over .......................................... 05
(8) My family receives (circle all number that apply)
TANF (formerly known as AFDC) ........................ 01
Medi-Cal ...................................................... 02
SSL ............................. , .......................... ... 03
Food Stamps........... , ..................................... 04
None .......................................................... 05
Other (specify) _ _ _ _ _ _ _ _ _ _ _06
(9) How many people live in the household? _ _ __
Please give age and relationship of persons in household:
Age____
Relationship_ _ _ _ __
Age____
Relationship._ _ _ _ __
Age____
Relationship_ _ _ _ __
Age____
Relationship_ _ _ _ __
Age____
Relationship_ _ _ _ __
Age____
Relationship_ _ _ _ __
Age____
Relationship_ _ _ _ __
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Cuestinario a Los Padres
Este estudio pretende comprender mejor los efectos del entomo familiar y
los neveles de aclimatacion cultural de la familia sobre la autoestima de
mujeres hispanas pre-adolescentes.
C6digo ID: _ _ _ __
lnformacion de Trasfondo
Instucciones; Por favor, marque su respuesta con un circulo o rellene el
espacio en blanco segun se indique.
(l)Edad: _ _

(2) Sexo: Masculino

Femenino

(3) Soy cuidadano/a de los Estados Unidos: Si No
(4) Pais de nacimiento: _ _ _ _ _ __
(5) Si usted naci6 fuera de los Estados Unidos, cuantos afios ha vivido en los Estados
Unidos? _ _ _ __
(6) Estado de Empleo: Tiemps parcial Tiempos Completeo Sin empleo
(7) Actualmente los ingresos anuales en mi hogar son (marque el numero con un circulo):
Por debajo de los $14,999 ......................................... 01
$IS,ooo-19,999 ........................................................ 02
$20,000-24,999 ........................................................ 03
$25,000-29,999 ........................................................ 04
$30,000 en adelante ................................................... 05
(8) Mi familia recibe (marque con un circulo todos los numeros que correspondan):
TANF (anteriormente conocid como AFDC) ............ 01
Medi-Cal .................................................................... 02
SSI ............................................................................. 03
Estampillas para alimentos ........................................ 04
Ninguno ......... ,......................................................... 05
Otros (especifique) _ _ _ _ _ _ _ _ _ _ 06

(9) Cuantas personas viven en sus hogar? _ _ __
Por favor, indique la edad y el parentesco de las persona en sus hogar:
Edad
Edad
Edad
Edad
Edad
Edad
Edad

Parentesco
Parentesco
Parentesco
Parentesco
Parentesco
Parentesco
Parentesco

_,
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A SOCIAL CLIMATE SCALE

68. In our family each person has
different ideas about what is
right and wrong.

our household.

·

81. There is plenty of time and at-

tention for everyone in our
family.
defined in our family.
70. We can do whatever we want
82. There are a lot of spontaneous
, _, __ to in our family~-- -----·------- discussions in_our family. _______
83. In our family, we believe you
71. We really get along well with
don't ever get anywhere by
each other.
r,1isi11g your voice.
72, We .trc usually carl'ful about
84. We are not really encouraged
what we say to each other,
to speak up for ourselves in
73. Family members often try to
our family.
one-up or out-do each other.
85. Family members are often
74. It's hard to be by yourself
compared with others as to
without hurting someone's
how well they are doing at
.feelings in our household.
work or school.
75. "Work before play" is the rule
86. Family members really like
in our family.
music, art and literature.
87. Our main form of entertain'76. Watching T.V. is more
ment is watchingT.V. or
important than reading in
listening to the radio.
our family.
88. Family members believe that
77. Family members go out a lol.
if you sin you will be punished.
)8. The Bible is a very important
89. Dishes are usually done
book in our home.
immediately after eating.
79. Money is not handled very
90. You can't get away with much
carefully in our family.
in our family.

69. Each person's duties are clearly

- -~ -~- - -~----

80. Rules are pretty inflexible in

PAfflllY

1:nv1nonmEnT scAlE
PORffl R
Rudolf H. Moos

'"

Instructions
There are 90 statements in this booklet. They are statements
about families. You are to decide which of these statements are
true of your family and which are false. Make all your marks on
the separate answer sheet. II you think the statement is True
or mostly True of your family, make an X in the box labeled T
(true). II you think the statement is False or mostly False of your
family, !flake an X in the box labeled F (false).

tg_

~~

You may feel that some of the statements are true for some
family members and false for others. Mark T if the statement is
twefor most members. Mark F if the statement is false for most
members. II the members are evenly divided, decide what is the
stronger overall impression and answer accordingly.
Remember, we would like to know what your family seems like
to you. So do not try to figure out how other members see your
family, but do give us your general impression of your family for
each statement.
Published by Consulling Psychologlsls Press, Inc, ("CPP1, 3803 E. Baysho1e Road, Palo Allo, California 94303.
Moos FES Item Booklet© 1974 by Consulting Psychologisls Press, Inc. This copyrighted publication is not offered for
sale; it ls for licensed use only, and then only by qualified professionals whose qualificaUons are on file wilh and have
been accepted by CPP. CPP reserves all rights beyond the limited scope of this license, Including, without limilalion,
all rights under U.S. and lnlemalional copyright and trademark laws. No portion of this publication may be reproduced,
stored In a relrieval system, or transmitled In any form or media or by any means, eleclronlc, mP.chanical, photocopying, recording or olherwise, without the prior wrillen permission ol CPP. This copyrighted publicnlion may not be
resold, sublicenscd, expor1ed, redislribulod, olhorwiso lrnnsferred, or used In nny manner by nny paIty other lhan lho
person or enlily to whom it is licensed for use by CPP; any violation of lhose restrictions mRy infringe CPP's copyright
under 17 U.S.C.§106(3), and any such violation shall aulomalically tennlnale any license to use lhis publication.
Ptinled in the United Slates of America. 02 01 00 99 98
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I. Family members really help
and support one another.
2. Family members often keep
their feelings to themselves.
3. We fight a lot in our family.
4. We don't do things 011 our
own very often ir) our family.
5. We feel it is important to be
the hl'sl .it whalcvrr you do.

6. We often talk about political
and social problems.
7. We spend most weekends and
evenings at home.
8. Family members attend church,
synagogue, or Sunday School
fairly often.
9. Activities in our family are
pretty carefully planned.
I 0. Family members arc rarely
ordered around.
11. We often seem to be killing
time al home.
12. We say anything we want to
around home.
l 3. Family members rarely become openly angry.
1,1. In our family, we arc strongly
encm11"<1ged lo be independent.

I 5. Getting ahead in life is very
important.in our family.
I fi. We rarely go to lectures, plays
or concerts.
17. Friends often come over for
dinner or to visit.
18. We don't say prayers in our
family.
19. We are generally very neat and
orderly.

-·

-

20. There arc very few rules to follow in our family.
21. We put a lot of energy into
what we do at,horne.
22. It's hard to "blow off steam"
at home without upsetting
somebody.
23. Family members sometimes
get so angry they throw things.
24. We think things out for
ourselves in our family.
25. How much money a person
makes is not very important
to us.
26. Learning about new and
different things is very
important in our family.
27. Noboby in our family is active
in sports, Little League, bowling,
etc.
28. We often talk about the religious
meaning of Christmas, Passover,
or other holidays.
29. It's often hard to find things
when you need them in our
household.
30. There.is one family member
who makes most of the
decisions.
31. There is a feeling of togetherness in our family.
32. We tell each other about our
personal problems.
33. Farnily rnernbers hardly ever
lose their tempers.
34. We come and go as we want to
in our family.
35. We believe in competition and
"may the best man win."

-

-

-

36. We are not that interested in
cultural activities.
37. We often go to movies, sports
events, camping, etc.
38. We don't believe in heaven or
hell.
39. Being on time is very important
in our family.
40. There arc set ways of doing
things .it home.
41. We rarely volunteer when
something has to be done at
home.
42. If we feel like doing something
on the spur of the moment we
often just pick up and go.
43. Family members often
criticize each other.
44. There is very little privacy in
our family.
45. We always strive to do things
just a little better the next
time.
46. We rarely have intellectual
discussions.
47. Everyone in our family has a
hobby or two.
48. Family members have strict
ideas about what is right
and wrong.
49. People change their minds
often in our family.
50. There is a strong emphasis on
following rules in our family.
51. Family members really back
each other up.
52. Someone usually gets upset if
you complain in our family.
53. Family members sometimes hit
each other.

-·

-

-

54. Family members almost
always rely on themselves
when a problem comes up.
55. Family members rarely worry
about job promotions, school
grades, etc.
56. Someone in our family plays
a musical instrument.
57. Family members are not
very involved in recreational
activities outside work or
school.
58. We believe there are some
things you just have to take
on faith.
59. Family members make sure
their rooms are neat.
60. Everyone has an equal say in
family decisions.
6l. There is very little group spirit
in our family.
62. Money and paying bills is
openly talked about in our
family.
63. If there's a disagreement in
our family, we try hard to
smooth things over and keep
the peace.
64. Family members strongly
encourage each other to stand
up for their rights.
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65. In our family, we don't try
that hard to succeed.
66. Family members often go to
the library.
67. Family members sometimes
attend courses or take lessons
for some hobby or interest
(outside of school).

I

°'

--.J
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Appendix D (continued)

Escala de ambiente familiar
Forrnulario R
Rudolf H. Moos
Instrucciones
Hay 90 frases en este folleto. Son frases sobre la familia. Decide
cuales de estas frases son ciertas- en tu familia y cuales son falsas.
Escribe todas las respuestas en la hoja separada de respuestas.
Si
piensas que la frase es Cierta o mayormente Cierta en tu familia,
escribe una X en el cuadro con la C (cierta). Si piensas que la frase es
Falsa o mayormente Falsa en tu familia, escribe una X en el cuadro
con la F (falsa).
Tal vez sientas que algunas de las frases son ciertas para algunos
miembros de la familia y falsas para otros. Marca la C si la frase es
cierta para la mayoria de los miembros. Marca la F. si la frase es falsa
para la mayoria de los miembros. Si es cierta para la mitad de los
miembros y falsa para la otra mitad, entonces decide tu cual es la
impresi6n mas fuerte, en general, y contesta apropiadamente.
Recuerda, nos gustaria saber c6mo ves tu a tu familia. Asf que no
trates de adivinar c6mo ven a tu familia los otros miembros; para
cada frase danos tu impresi6n general sobre tu familia.
1. Los miembros de la familia realmente se ayudan y se apoyan unos
a otros.
2. Los miembros de la familia a menudo son reservados con sus
sentimientos.
3. Peleamos mucho en nuestra familia.
4.
En nuestra familia no hacemos muchas actividades por nuestra
iniciativa propia.
5. Sentimos que es importante ser el mejoc en lo que hagamos.
6. A menudo hablarnos sobre problemas politicos y sociales.
7. Pasamos casi todos los fines de semana y las noches en casa.
8. Los miembros de la familia asisten a la iglesia, sinagoga o clases
de religion con bastante frecuencia.
9. Las _actividades de nuestra familia se planifican cuidadosamente.
10. A los miembros de la familia casi nunca se les dice lo que tienen
que hacer.
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11. A menudo parece como si estuvieramos matando el tiempo en
casa.
12. En casa decimos cualquier cosa que tengamos ganas de decir.
13. Los miembros de la familia casi nunca se enojan abiertamente.
14. En nuestra familia se nos estimula mucho a ser independientes.
15. Salir hacia adelante en la vida es muy importante en nuestra
familia.
16. Casi nunca vamos a charlas, obras de teatro o conciertos.
17. A menudo invitamos a amigos a cenar o a visitarnos.
18. No rezamos en nuestra familia.
19. Por lo general somos muy limpios y ordenados.
20. Hay muy pocas reglas que seguir en nuestra familia.
21. Le ponemos muchas ganas a lo que hacemos en casa.
22. En casa es diffcil darle rienda suelta al enojo sin ofender o irritar
a alguien.
23. Los miembros de la familia a veces se enojan tanto que avientan
o tiran cosas.
24. En nuestra familia pensamos y resolvemos las cosas por riuestra
propia cuenta.
25. Para nosotros no es muy importante cu.into dinero gane alguien.
26. En nuestra familia es muy importante aprender cosas nuevas y
diferentes.
27. En nuestra familia no hay nadie activo en deportes, pequefias
ligas, boleo, etc.
28.
Con frecuencia hablamos sobre el significado religioso de la
Navidad, la Pascua y otras festividades.
29. En ·nuestra casa a veces es diffcil encontrar las cosas cuando uno
las necesita.
30. Casi todas las decisiones las toma un solo miembro de la familia.
31. Hay un sentimiento de unidad en nuestra familia.
32. Hablamos unos con otros sobre nuestros problemas personales.
33. Los miembros de la familia casi nunca pierden la paciencia o el
control.
34. En nuestra casa entramos y salimos segt'.in se nos antoje.
35. Cre~mos en competir y e~. la idea de que gane el mejor.
36. No nos iriteresan tanto las actividades culturales.
37. A menudo vamos al cine, partidos, a acampar, etc.
38. No creemos ni en el cielo ni en el infierno.
39.
Llegar a tiempo a las sitios es muy importante en nuestra
familia.
40.
En nuestra casa las cosas se hacen de cierta manera ya
establecida.
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41. Casi nunca nos ofrecemos a hacer algo que haya que hacer en la
casa.
42. Si nos dan ganas de hacer algo de repente, muchas veces nos
preparamos y nos vamos adonde sea.
43. Los miembros de la familia a menudo se cnt1can unos a otros.
44. Hay muy poca privacidad en nuestra familia.
45. Siempre tratamos de hacer las cosas cada vez mejor.
46. Casi nunca tenemos conversaciones intelectuales.
47. Todos en la familia tienen uno o dos pasatiempos.
48. Los miembros de la familia tienen ideas estrictas sobre lo que
esta bien y lo que esta mal.
49. En nuestra familia la gente cambia de idea a menudo.
50. En nuestra familia se le da mucho enfasis a seguir las reglas.
51. Los miembros de la familia realmente se defienden y se apoyan
unos a otros.
~2. En nuestra familia, por lo general alguien se molesta si uno se
queja.
53. Los miembros de la familia a veces se golpean unos a otros.
54. Los miembros de la familia casi siempre se enfrentan solos a los
problemas que se les presentan.
55.
Los miembros de la familia casi nunca se preocupan por
aumentos de sueldo en el trabajo, las calificaciones en la escuela, etc.
56. Alguien en nuestra familia toca un instrumento musical.
57. Los miembros de la familia no participan mucho en actividades
recreativas fuera del trabajo o la escuela.
58. Creemos que hay ciertas cosas que hay que aceptar por fe.
59. Los miembros de la familia se aseguran de que sus recamaras
esten limpias y ordenadas.
60. Todos tienen igual poder al tomar las decisiones familiares.
61. . Hay muy poco espfritu de equipo en nuestra familia.
62. En nuestra familia_ se habla abiertamente de dinero y de pagar
las cuentas.
63.
Si hay un desacuerdo en nuestra familia, nos /esfo:rzamos por
calmar las cosas y mantener la paz.
64.
Los miembros de la familia animan mucho a los demas a
defender sus derechos propios.
65. En nuestra familia, no nos esforzamos tanto por tener exito.
66. Los miembros de la familia van a la biblioteca a menudo.
67. Los miembros de la familia a veces asisten a cursos o a lecciones
por algun pasatiempo o interes (fuera de la escuela).
68. En nuestra familia cada persona tiene ideas diferentes sobre lo
que esta bien y lo que esta mal.
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69. En nuestra familia se definen con claridad las obligaciones de
cada persona.
70. En nuestra familia uno puede hacer lo que se le antoje.
71. Nos llevamos muy bien unos con otros.
72. Normalmente decidimos con cuidado lo que nos decimos unos a
otros.
73. Los miembros de la familia a menudo tratan de competir unos
con otros y de so.bresalir mas que los demas.
74. En nuestra casa es diffcil pasar tiempo solo/a sin lastimarle los
sentimientos a alguien.
75. "Hay que .trabajar antes de jugar" es la regla de nuestra familia.
76. En nuestra familia, mirar la television es mas importante que la
lectura.
77. Los miembros de la familia salen mucho.
78. La Biblia es un libro muy importante en nuestro hogar.
79. No. se administra muy bien el dinero en nuestra familia.
80. Las reglas son bastante inflexibles en nuestr3: casa.
81. Se le dedica mucha atencion y tiempo a todos en nuestra familia.
82. Hay muchas platicas espontaneas ·en nuestra familia.
83. En nuestra familia, creemos que no se logra nada alzando la voz.
84. En nuestra familia realmente no se nos anima a decir nuestro
punto de vista.
85. A menudo se compara a los miembros de la familia con otros
para ver a quien le va mejor en el trabajo o en la escuela.
86. A los miembros de la familia les gusta mucho la musica, el arte y
la literatura.
87.
Nuestro entretenimiento principal es mirar la television o
escuchar la radio.
88. Los miembros de la familia ·creen que si uno peca, sera castigado.
89. Por lo general, los trastes se lavan inmediatamente despues de
comer.
90. En nuestra familia uno no puede salirse mucho con la .suya o con
lo que se le antoje.
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SCHOOL FORM

Coopersmith Inventory
Stanley Coopersmith, Ph.D.
University of California at Davis

Please Print
Name _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

Age _ _ __

~school _ _ _ _ _ _ _ _ _ _ _ _ _ _ Sex: M _ F_
Grade _ _ _ _ _ _ _ _ _ _ _ _ _ _ _ Date _ _ __

Directions

t
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~l'!!j

On the next pages, you will find a list of statements about feelings. If a
statement describes how you usually feel, put an X in the column
"Like Me." If the statement does not describe how you usually feel,
put an X in the column "Unlike Me." There are no right or wrong
answers.

, ~Consulting Psychologists Press, Inc.

Vf7-'

3803 E. Bayshore Road • Palo Alto, CA 94303
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Like
Me

□
□
□
□
□
□
□
□
□
□
□
□
□
□
□

□
□
□
□

□
□
□
□
□
□
□
□

□
□

-

-

Short

□

1.
2.
3.
4.

Things usually don't bother me.
I find ii very hard to talk in front of the class.
There are lots of things about myself I'd change if I could.
I can make up my mind without too much trouble.

5. I'm a lot of fun to be with. ,
6. I gel upset easily al home.
7. II takes me a long lime to gel used lo anything new.
8. I'm popular with kids my own age.
9. My parents usually consider my feelings.
10. I give in very easily.
11. My parents expect too much of me.
12. It's pretty tough to be me.
13. Things ore all mixed up in my life.
14. Kids usually follow my ideas.
15. I have a low opinion of myself.
16. There are many limes when I'd like lo leave home.
17. I often feel upset in school.
18. I'm not as nice looking as most people.
19. If I have something to say, I usually say it.
20. My parents understand me.
21. Most people are better liked than I am.
22. I usually feel as if my parents are pushing me.
23. I often get discouraged al school.
24. I often wish I were someone else.
25. I can't be depended on.
26. I never worry about anything.
27. I'm pretty sure of myself.
28. I'm easy to like.
29. My parent~ and I have a lot of fun together.

rel

-·
Like
Me

Unlike
Me

□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□

-

1967 by W.H. Freeman & Ca. Published in 1981 by Consulting
Psychologists Press, Inc. All rights reserved. It is unlawful to reproduce
or adapt !his form without wrilten permission from the Publisher.

□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
□
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Unlike
Me

D

□

□
□
□
□
□

□
□

□
□
□

□

□
□
□
□
□
□
□
D
□
□
□
□
□
□
□

□·□
Gen

30. I spend a lot of time daydreaming.
31. I wish I were younger.
32. I always do the right thing.
33. I'm proud of my school work.
34. Someone always has to tell me what to do.
35. I'm often sorry for the things I do.
36. I'm never happy.
37. I'm doing the best work that I can.'
38. I can usually take care of myself.
39. I'm pretty happy.
40. I would rather play with children younger than I am.
41. I like everyone I know.
42. I like to be called on in class.
43. I understand myself.
44. No one pays much attention to me al home.
45. I never get scolded.
46. I'm not doing as well in school as I'd like lo.
47. I can make up my mind and stick to it.

48. I really don't like being a b?Y
·
g1r.1
49.
50.
51.
52.
53.
54.
55.

I don't like to be with other people.
I'm never shy.
I often feel ashamed of myself.
Kids pick on me very often.
I always tell t~e truth.
My teachers make me feel I'm not good enough.
I don't care what happens to me.

t

I~I.....
~

1

56. I'm a failure.
57. I get upset easily when I'm scolded.
58. I always know what to say to people.
Soc

H

Sch

0 0 0

Total

.--:-1-x2=__,,I

L

□

-..:i

00
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Formulario escolar

Inventario Coopersmith
Stanley ·Coopersmith, Ph.D.
Universidad de California, Davis
Usar letra de molde

Edad:
Sexo: M
Fecha:

Nombre:
Escuela:
Grado:

F

Instrucciones
En las siguientes paginas, encontraras una lista de frases sobre los
sentimientos.
Si una frase describe la manera en que te sientes
usualmente, escribe una X en Ia columna "Soy yo". Si la frase no
describe la manera en Ia que te sientes usualmente, · escribe una X en
la columna "No soy yo". No hay respuestas correctas ni incorrectas.
Soy
yo

..

No
soy
yo
1.

Normalmente no deio oue las cosas me moles ten.

2.

Se me hace dificil hablar al frente de la clase.

3.

Hav muchas cosas sobre mi oue vo cambiaria si oudiera.

4.

Se tomar decisiones sin mucha dificultad.

5.

Sov muv divertida.

6.

Pierdo la o aciencia

7.

Me toma mucho tiempo acostumbrarme a a\go nuevo.

8.

Sov oopular entre la gente de mi edad.

9.

Normalmente

mis

0

me enoio facilmente con mi familia.

padres

toman

mis

sentimientos

consideracion.
10.

Es facil convencerme para aue cambie de opinion.

11.

Mis oadres esoeran demasiado de mf.

12.

Es bastante dificil estar en mis zaoatos.

13.

Toda en mi vida esta bien enredado.

14.

La gente ioven usualmente si1rne mis ideas.

15.

Tengo una mala opinion de mi misma.

en
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t

Soy
yo

No
soy
yo
16.

Muchas veces me gustarfa irme de casa.

17.

A menudo me siento irritada en la escuela.

18.

No

19.

Si tengo algo aue decir, normalmente lo digo.

SOY

tan atractiva como Ia mayorfa de Ia gente.

20.

Mis padres me comprenden.

21.

La mayorfa de la 2ente es mas popular aue vo.

22.

Normalmente siento como

si mis padres me estuvieran

presionando.
23.

A menudo me desanimo en la escuela.

24.

A menudo oienso aue me gustarfa ser otra persona.

25.

No se puede depender de mf.

26.

Nunca me preocupa nada.

27.

Sov bastante segura de mi misma.

28.

Le cajgo bien a Ia gente.

29.

Mis padres y yo hacemos muchas cosas divertidas iuntos.

30.

Paso mucho tiemoo soiiando desoierta.

31.

Me gustarfa ser menor de Io aue soy.

32.

Siempre hago Io debido.

33.

Me siento or2ullosa de mi trabaio escolar.

34.

Alguien siempre tiene Que decirme Que hacer.

35.

A menudo me arrepiento de lo aue hago.

36.

Nunca estov feliz.

37.

Hago mi trabaio de la meior manera posible.

38.

Normalmente se cuidarme a mi misma.

39.

Sov bastante feliz.

40.

Prefiero jugar con niiio(a)s menores Que

41.

Me caen bien todas las perso nas aue conozco.

42.

Me gusta aue la maestra me preirnnte en clase.

43.

Me comorendo a mi misma.

44.

Nadie me presta mucha atenci6n en casa.

45.

Nunca me regaii.an.

46.

No me va tan bien en la escuela como me gustarfa.

.
C

YO.
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Soy
yo

No
soy
yo

47.

Se tomar una decision v mantenerme firme en ella.

48.

De veras oue no me gusta ser una chica.

49.

No me gusta estar con otra gente.

50.

Nunca

51.

A menudo siento vergiienza de mi misma.

·52.

La gente ioven hace burla de mi con mucha frecuencia.

53.

Siemore digo la verdad.

54.

Mis maestro(a)s me hacen sentir como si yo no fuera lo

SOY

tfmida.

suficientemente

buena.

55.

No me imnorta lo oue me oase.

56.

Sov un fracaso.

57.

Me irrito con facilidad cuando me regafian.

58.

Siemore se que decirle a la gente.
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AppendixE

December 2, 1998

t

Gerardo Marin, Associate Dean
University of San Francisco
Art and Science Department
2130 Fulton Street
San Francisco, CA 941 J7•1080
Mr. Gerardo Marin,
First, I would like to thank you for responding to my phone call promptly. As I discussed with
your assistant I am writing this letter to request the authorization to use a psychometric scale you
developed with colleagues. I am currently a Social Work graduate student at San Jose State
University. For my special research project I would like to apply your Short Acculturation Scale
for Hispanics to my research participants. I have included an abstract ofmy project proposal as
requested. Upon your approval I would iike to request the most current copy of the instrument
scale as well as the scoring procedure. My project is designed as an exploratory quasiexperimental group method and will be submitted tot.lie university Human Subjects-Institutional
Review Board. If further information is needed, please contact me at home ( 650) 938-0298 or at
my internship placem~t (408) 22i•i060. Ifyou wish to fax any information please fax to (408)
227-8732.
Project Title: The effects of accul:u:ration and family environment on the development of selfesteem of Hispanic pre-adolescent females.
Abstract: Tiris study will investigate the effects of family acculturation and family environment
on self.esteem levels of Hispanic pre-adolescent females living in an urban setting. More
specifically, the study will address the influences of family environment and family members'
level of acculturation on self-esteem development. Participants will complete three self-report
measures: Coopersmith Self-Esteem Inventory, Family Environment Scale, and Short Hispanic
Acculturation Scale. Participants wili be provided-with a six-week group intervention to enhance
social skills and gain knowledge and insight Past research has failed to consider the relationship
of family environment ar..d acculturation as influences in the process of self-esteem development.
Findings may asS1st social workers and professionals in understanding the intersection of family
and self-esteem and provide implication to enhance intavention and prevention programs to
increase and mai:itain positive self.esteem in pre-adolescent f=ales.

For Dignity and Respect,

_,'}'v~c... A...J._µ___., G:..W c:-,,
Michelle Alvarez
SJSU Graduate StudenG
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SHOIIT ACCULTUR,\TI0:-4 SC,\LE

Wording of ·items In Acculturation Scale

Wording of ltem·s· in Acculturation Scale

6. In what language(s) are Iha T.V. programs you usually watch?

A. English
1. In general, whal language(s) do you read and speak?

1

4

3

4

5

Only
Spanish

Spanish
better
than
English

Bolh
Equally

English
better
lhan
Spanish

Only
English

1

2

3

4

5

Only
Spanish

More
Spanish
lhan
English

Bolh
Equally

More
English
than
Spanish

Only
English

7. In what language(s) are Iha radio program you usually listen to?
• 2. What was lhe language(s) you used as- a child?

2
Only
Spanish

--·
More
Spanish
than
English

3
Bolh
Equally

4
More
English
lhan
Spanish

Only
English

--·

Only
Spanish

1·
Spanish

--·
Only
Spanish·

4

5

Only
Spanish

More
Spanish
than
English

Bolh
Equally

More
English
than
Spanish

Only
English

3

4

5

1

2

3

4

5

More
Spanish
lhan
English

Bolh
Equally

More
English
lhan
Spanish

Only
English

Only
Spanish

More
Spanish
than
English

Both
Equally

More
English
than
Spanish

Only
English

>

"C
"C

~

=-~t_irj

,;-0

=
5·

=
('D

-e

9. Your close friends are:

,2

3

4

5

1

2

More
Spanish
lhan
English

Bolh
Equally

More
English
lhan
Spanish

Only
English

All
Latinos/
Hispanics

More
Latinos
than
Americans

3
About
Half
& Half

4
More
Americans
than
Latinos

5

·--Alt
Americans

1o. You prefer going to social gatherings/parties at whicli the people are:

• 5. Wh'at language(s) do you usually speak wilh your friends?

1

3

2

• 4. In which language(s) do you usually think?

--·
Only

2

8. In general, In what language(s) are lhe movies, T.V. and radio programs
you prefer to watch and listen lo?

• 3. What language(s) do you usually speak at home?

1

1
5

2

3

4

5

1

2

3

4

; More
/Spanish
lhan
English

Both
Equally

More
,English
lhan
Spanish

Only
English

All
Latinos/
Hispanics

More
Latinos
than
Americans

About
Half
& Half

Mora
Americans
than
Latinos

5

··--All
Americans

I

-.J
l.;J
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SHORT ACCULTUR.-1.TION SCALE

Wording of Items In Acculturation Scale

t

11. The persons you visit- or who visit you are:
. 1

All
Latinos/
Hispanics

2

3

4

5

More
Latinos
than
Americans

About
Half
& Half

More
Americans
than
Latinos

All
Americans

12. If you could choose your childreJJ's friends, you would want them lo be:

t

t

1

2

3

4

5

All
Latinos/
Hispanics

More
Latinos
than
Americans

About
Half
& Half

More
Americans
than
Latinos

All
Americans

-

-

-

-

-··

-

-·

-

-

-

-·

SHORT ACCULTU!l.\TION SCALE

Wording of Items In Acculturation Scale
Wording of Items In Acculturation Scale

4. Por lo general, en que°idioma(s) piensa?

Solo
Espanol

Spanish
• 1. Por lo general, qua idioma(s) lee y habla usted?

Solo
Espanol

2

3.

4

5

Espanol
mejor que
Ingles

Ambos
por igual

Ingles
mejor que
.Espanol

Solo Ingles
Solo
Espanol

Solo /
Espanol

--·

Mas

Espanol
que Ingles

3

4

5

Ambos
por lgual

Mas Ingles

Solo lngMs

2
Solo
Espanol

--·

Mas

Espanol
que Ingles

4

5

Ambos
por Jgual

Mas Ingles

Solo Ingles

que ·
Espanol

Ambos
por igual

5

Ingles
que
Espanol

Solo Ingles

Mas

2

3

4

5

Mas

Ambos
por igual

Mas Ingles

Solo Ingles

Espanol
que Ingles

que
Espanol

t

1
Q.

Solo
Espanol

3

Mas
Espanol
que Ingles

4

6. Por. lo general, en que idioma(s) son los programas de television que
usted ve?
·

que
Espanol

• 3. Por lo general, en que idioma(s) habla en su casa?

3

• 5. Por lo general en que idioma(s) habla con sus amigos(as)?

• 2. Cu.\.! rue el idioma(s) que habl6 cuando era nii!o(a)?.
2

2

s:i·
t!rj

2

3

4

5

'n'

Mas

Ambos
por lgual

Mas Ingles

Solo Ingles

::t.

Espanol
que Ingles

que
Espanol

7. Por-lo general, en que idioma(s) son los programas de radio que .usted

i

=

!

escucha?

Solo
Espanol

2

3

4

5

Mas

Ambos
por igual

Mas Ingles

Solo Ingles

Espanol
que Ingles

que
Espanol

8. Por lo general, en qua ldioma(s) prefiare oir y ver peliculas, y programas
de radio y televisi6n?

Solo
Espanol

2

3

4

5

Mas

Ambos
por igual

Mas Ingles

Solo Ingles

Espanol
que Ingles

que
Espaiiol

-..l
VI
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SHORT ACCULTURATION SCALE

Wording of Items in Acculturation Scale

t

9. Sus amigos y amiga~ mas cercanos son:

1

2

3

4

5

Solo
Latinos

Mas
Latinos que
Americanos

Casi mitad
y mitad

Mas
Americanos
que Latinos

Solo
Americanos

1O. Usted prefiere ir a reuniones sociales/fiestas en las cuales las personas
son:
1

2

3

4

5

Solo
Latinas

Mas
Latinas que
Americanas

Casi mitad
y mitad

Mas
Americanas
que Latinas

Solo
Americanas

11. Las personas que usted visita o que le visitan son:

•

1

2

3

4

5

Solo
Latinas

Mas
Latinas que
Americanas

Casi mitad
y mitad

Mas
Americanas
que Latinas

Solo
Americanas

12. Si usted pudiera escoger los amigos(as} de sus hijos(as}, quisiera que
ellos(as) fueran:
1

2

3

4

5

Solo
Latinos

Mas
Latinos que
Americanos

Casi mitad
y mitad

Mas
Americanos
que Latinos

Solo
Americanos

Note: An asterisk indicates items making up the first factor (short scale}
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TO:

Michelle Alvarez

FROM:

Nabil Ibrahim, N - ~
Acting A VP, Graduate Studies & Research

DATE:

January 7, 1999

Office of the Academic
Vice President
Associate Vice President
Graduate Studies and Research
One Washington Square

San Jose. CA 95192-0025
Voice: 408-924-2480

Fax: 408-924-2477
E·mail: gstudies@wahoo.sjsu.edu

http://www.sjsu.edu

The Human Subjects-Institutional Review Board has approved
your request to ilSe hu,-nan subjects in the study entitled:
"The Effects of Acculturation and Family Environment
on the Self-Esteem Development of Hispanic PreAdolescent Females"
This approval is contingent upon the subjects participating in
your research project being appropriately protected from risk.
This includes the protection of the anonymity of the subjects'
identity when they participate in your research project, and
with regard to any and all data that may be collected from the
subjects. The Board's approval includes continued monitoring
of your research by the Board to assure that the subjects are
being adequately and properly protected from such risks. If at
any time a subject becomes injured or complains of injury, you
must notify Nabil Ibrahim, Ph.D., immediately. Injury includes
but is not limited to bodily hann, psychological trauma and
release of potentially damaging personal information.
Please also be advised that all subjects need to be fully
informed and aware that their participation in your research
project is voluntary, and that he or she may withdraw from the
project at any time. Further, a subject's participation, refusal to
participate, or withdrawal will not affect any services the
subject is receiving or will receive at the institution in which
the research is being conducted.
If you have any questions, please contact me at
(408) 921-2480.

The Califom1a State University:
Chance!lor·s Office
Bakersfield. Chico, Dominguez Hills.

Fr~sno. Fullerton. Hayward. Humboldt.
Long Beacn. Los Angeles. Mant1me Academy,

Monterey Bay. Northndge, Pomona.
Sacramento. San Bernardino. San Diego,
San Francisco. San Jose, San Luis Ob1s00.

S.Jn M;:ircos. Scnoma. Stanrs!aus

